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Introducing the Community of Inquiry Model to Educational Settings in Japan:
What Can Be Done in Japan?

Eri ONO and Hitoshi SUSONO

E B

TAYVHEREOHEE TH 5 U.S. Department of Education (2016) A% 2016 4EICFEE L @B A E
(distance education) 2B 3 2 EIT LB &L 013 EFEITT A Y A D EMIBE 2T 5 SEHEHBE I
(degree-granting postsecondary institutions) 28k L7z (enroll) “EAEHIT 20,375,789 AT 9 b 27.1% D ¥4
PIRAKTH 1 DOBBIREICEFHR L TOEEEIN TS, TAYAHBEHOERTIE. EBREE & IEEE»
SFEEES NI o Gk« WEALBLCEL 1DOF 7 /uy— (£ ¥ —%v b, ik, BiF2FHE,. DVD
) AFMUCEWY « ERPO XA L THERT LI ETH B, ¥3 HOPEENEBHUEOREEIRIEST ST
AV %7+ 5 (Bates, 2016) 75 & D @b B E e O S EHE R Tl AR HEifEES (in person)
DAV F2F7L%2ZDEFERMAT A ERFTET, EBREEMIIAY F 27 LD0T7H A L OHEMTH 2EH
Pe#l A (conceptual/theoretical framework) 72 5 RE 9™ 2 & A% 2000 £ SId oM T 5, 5. HAD
EEHERMET O EREE VLD R, AV F 2T LTFFA L ORBORE UBBE L2 &
TEND, AFTIE. EHREAET OMARNPEHAD—>ThH 3B, H:kMa I 2 =5 1+ (Community of Inquiry)
OWEE, HokB O 2 =7 4 2EBEBEOAN Y F 25 LT L7 0 ) S RFEEEFEROF » 5 4 bt
HEOWEFHL, HARDOEHAEBMICBOTOHRM I I 2 =7 1 DIEHOWEEEZIRET %,
F—U—F HRMII =70, BROEHA, BMRERE. AV F2T 4

ka2 1 =57 4+ (Community of Inquiry)

BRI O 3 2 =5 4 (Community of Inquiry F 72i Col) &iZ, 20 HAEIFICIGHE LT AU A D
BEFET 2 -1 OHEF BT 2 RA L FRBFEROLENEOHwmAE S LI, Fr VY, TV —
Uy T —F ¢ —1HLA 2000 FIZERK Ui, 254 VFEREMT S 00 OREEIIPEL A (conceptual
framework) T % (Garrison, Anderson & Archer, 2000), Z OHERE T IVNHELE Lz =iT. #FH 5
ICB T 2 EREEOBLRBICE O TRFRERLNHEFEE T2 2 ENARTH O, =fE &0 Hr
OB 5 1 5 A KR A A THIIT 37210, & 0% LOBAIMAAERS N, TR
I 2 =7 4 BREINT 2000 FE0 S 2016 F£F TIZ, AF 7T AV A% HUIT 14,200 2L E O pF
TR SITHIHEN TV AP A TH % (Google Scholar), HRH I I 2 =5 1+ OFFIZ. B
752 B AL FR  (learning community) . FIZ SR SE  (higher order learning) 1213523 HL [l & D Bk A7
DAR[RTH 5 EA&RHE L, 39@%@DAot%ﬂﬁ%@Qﬂ@ﬁofhééémé 3 DD
s T E X OFREFRNAAAEIR (cognitive presence), @#LESMIFFLENK (social presence), @ H MIFIEK

— 237 —



R HEL - BB

Social Presence

O ERR

Cognitive Presence

Educational Experience

FEHIRER

Teaching Presence

FAHITFERS

1 kB3I 2=F 4 ##H (Community of Inquiry Framework)
(188 : Garrison, Anderson, & Archer, 2000 = BAZEICERT)

(teaching presence) T\ TN OMWEMLD & » 72 I WHBOMKEREERB LTS (K 1),
1.1, RAMEER

AR E B P EEN R LB LHmELZB L TCEREZMKLER T 2 EERHSINS
(Garrison, Anderson & Archer, 2001), FRHINEEKIZ 4 2O h 7T — ok nb, H—A7T
J—id THRD & > iF | (triggering event) T, RSN B X &5, MEA, YLy EndET
Bz, ZORE, T8 (exploration) EXIENAHE A7 TV —IIBITT 5, ZOAT IV —TIiE,
FEHEDHENED b A 1HMAERILT 52 & T, MEIIAT 2HHEED L ETH S, BEICHT 5%
AL U725 [HiA ] (integration) DA F TV —IZBITT 5, Z OERETEBEMN I BThA, M
UK 3 2 HEEHHBEEIN S, T LTEREABRZALTHENUAL T ITY —D [k
(resolution) IZHET 25, KA 7 TV —~OBITR—HBITTREL, FHEREATIT) —%17- 7
DRI LD o RERRIEEZ RO T <,
1.2, HESMEER

SRR & E. FEEPESMChOMEHINICAHS EZRILT 26 TH O, ThiTk > THIED
12T ABOTHSGZRED A TR GO AR “real people” & L THUIY Z &izo
Wb, AvIA4 2 Txr—F LETOYRHEBOLEEDORL VD (transcript) #7079 5 2 LT &
D, FEEOHESNFIRERNITN TSI ENTE S, HENFERIZ 3 DDA T T Y —h 5K
SNb, H—A7T)—F [MABD®I I 2 =4 —3 3 ] (interpersonal communication) T, FH
FHEAR SN, BR, /BE. MEBla 2GR hs, H 773 Y — 3 Bk
I3 2=4—¥ 3] (open communication) T, FEENIBO AN S IEEPHE LD $ > TRIRT
HIEEEFIND, BEEA7T3Y) = SR 2 =4 — 3 ] (cohesive communication) T,
FEEW T IV — T OREREFL 73 Fiid 5 2 & LEFK SN B,
1. 3. HEMNGFER

BEWAERE . HANICERD S 5 >EEINMED » 5 FEHEROI2H D, BRI » Ol
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MW7atZXDTFHA v, 77 VT —vary (B, BREEESI NS, HBIRY D SRR TV H
BIARRICE T 2HENEERESTT 2 2 EITX 0 XENTRD (text-based) & v T 1 VFHE
Bt 2B ENGFHEEROEROREZHM T2 ENTE S, BENHFAERIZIDOAT T —hi
kans, —A73V =13 [ 7% A1 » EFEK] (instructional design and organization) T, A » 5
1 Y TORBRHEITFEERLESE S 72D, MEHEOP YD IZE O TRAF SN T 5 DHBEE S
NRTNEFR SR, HIZIE, A vt—VDREP, M3 Ly sDERIZIE SO EFEHEIIRA S
RSB L, H AT T =k [EE0HEST (75 2V 7= 3 )] (facilitating discourses) T, ¥
BEWT 4 ANy v a VI LTHEPTEEX5IL, KOABRELET 4 Ay ¥ a vy EEHE
(guide) T HLENH S, TN T T ) —IHEORFTILFEIAZHEET 21H O A[RTH B, H=
A3 —1F [EEMNSHER] (direct instruction) T, FHEOBR - EZ#EJIELKO, BT 5
HMEGZID, TA XA vy avEELHID, AYBANTEREWEL/CDFTE I EICXD, %
HEDOMIINET 2L ENH B,

2. J0USFKRFHEFMEMAZRICESIFTIHRKREIZI 1257 4 DICH

701 FREIZU.S. News fHIZ K24 514 U RERBEEHRTRD 2016 FEED KT v F 7T 1
BN AR FETH S (Morse & Brooks, 2016), 7 11 ) & KFPHEFIIZA v 54 OB Y
1432 (Ed.D in Curriculum and Instruction with an emphasis on Educational Technology) % #ri%
THEIEIRY, BRI 22T 4 A EFEON NV F 25 LTS L ORMBE LI, DAY Fa
5 LT » THEARIE L7 L3O cohort % (F LA AR L, WUEAY 25 AC#-
TREEBEET 5) 1220094 (A¥UTIER) 7 v 7 — MEETO, HRAII =7 4 D%E
BEATETOELEEE L. ABRFEC LI SA4 V54 VLA NRT 2 KB ZREE2Z L0
T35 (Kumar, Dawson, Black, Cavanaugh, & Sessums, 2011),

2.1, BXEROT 0TS LTSV

LR CEA DR T 2 HENIEBNIEIRD 5 DI/ V=TI TE 204 v 54 v a—XDJEIE
(online course), @EEZMAE D 7 0 ) ¥ KETOEYHEZZE (campus experiences). @FEFR AL D
T4 AN v ¥ a v (inquiry group). @FERIIAEID 7 1 X4 v ¥ 3 » (synchronous sessions). & HHZI
WO F4 0« JIv—T«F 4 XA v ¥ 3 (asynchronous experiences), <41 E 1N DEENIEHE) %
WMLUT, BEORMII 2 =27 4 D3 ODDFERERBRTE 2 X5 ICT7 ¥ 1 v ahi,

OF v 4 va—2  EEREOFAEZ, M EEENIczhTh 2 BHI >BEEEE L, Th
ZTNORETEIMA LY A T OFEPLFERRZH LT, FHEICHHNES (critical thinking) P EEE
¥ (deep learning) % EHIZHE T S HEMIWMFENEL L HiT L,

QERZMMD 7 1) & RFETORMH IS © IR 1 HFROMED DIT, 2008 FFEAFO 1R
MOFEELARZ 70 Y RET L HBOMHREEZ T SEc, FHERLPA v F 4 VIREOHNEE
EDIZHITINA . KEE A F PSR E SR A H S & E T B % AF - 7,

@A vIFA v e TN=T e Ta XAy ¥ary  FEEZNZTNOEMHEI LIZ5~6 ADF VT A -
T =TI D 531F | cohort &I RIIN—TDIMITINTIV—TZ/ED | FHEORBHMEAEER
SMNFHERERD L EMNTED XS ICTRLI,

@D T 4 Ry 2 a v 1A LR, HEEREEEORTNEMORMAET « X1 v ¥ a v
ZFEE LT,

QOHBSMED 7 IV—=T « T4 X7 v ¥ a VFEDRHBICSM UKBICERIRTE S5 X5 U7,
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2.2. BEBKRERA V54 ELEEOFEME

2000 4EITHERM 2 3 2 =F 4 (Garrison et al., 2000) 2SRRI N TLLK, BRI 2 =5 4 &%
HOMEWHMAA LT 24 VT4 v a— 205G, FICHRIRA LS4 2« Ta XAy ¥ a v EH
Wi % k4 75 /1 (Arbaugh, Cleveland-Innes, Diaz, Garrison, Ice, Richardson, & Swan, 2008; Arbaugh
& Benbunan-Fich, 2003; Garrison, Anderson, & Archer, 2001; Rourke, Anderson, Garrison, & Archer,
2001; Shea, Fredericksen, Pickett, & Pelz, 2003) T/MrEINT&7, LML LINSDHER [1 204
VIA4 A= ENTELDOTHEDOT, 1204 V54 V] 24T 20IC3AHEYTH -
7eDT, 70l FREFEERIA ¥ 54 VI LREEFT 2 720 OMBAOT 7 — MREZEKL
oo TV — MASEMERT, OELEEDIREL 7 1 — Yy 7 (BENAER . @34 « FHER
e 33 2 =7 4 B GERMEERD . @%E LIbH GIAINMER) Ths, 07 7 — MR#&
(X, 2009 4F 10 H1IZ, 2008 4ERKFINC A U7z 26 AD cohort DFHEIT e-mail TE S, 16 AMSOD
BIEDDH - 72,

2.3. OEIHLEDIEBET 4+ — Ny I HENEER) O7 V7 — MER

T o — M5 BREEHI CiT b, 94% DA T L3RR 1 ARIR O ¥ RBR T 2 % 7213131300 2
LTWa] EEZ. 67%DFAEDN [HYEE OIENE LR R RKROMATH 5| L&A, 1 AD
FEHEIA =T 7 T AF 3~ (open-ended question) T, [THLIHREOHMEEIERES LLALD
T, AEEMEE T, FALATREI D S 2MEICHb 5 F#HEEEZF - bicsE, 4%b 1 ADAREL
TUBRLTHEAOLTOERVLER S THES, ] EBRTH 2,

2.4, QXFE-FBRIBE- 3327 4R WHEMEER) O7 75— MER

75% O FA AR 1RO T 7 =AY R — b B X OEEREICET 24 A — Mg £k
FIEME LTS | EEZ, 86%DFEN [—RIEFEER Y 27 4 (LMS) 1IZinA FEFGIE T
AA vy ¥ a DD Moodle ®, FHR T 4 277 v ¥ 5 @ Elluminate O & T2 72 131313
RLTWA] BRI, =T, BMBBHEESNTORNARSMBEOA V54T 4 XAy ¥ a v
(Google Groups OfFH) 1Zii/E L TWBDIE 25%I2E EF - 7o, HEDFEEN, [MEHEMTLL T,
D7 52X =+ ERHZGDETH Y S Y THEBETEONH LN LK U] LT B, 7,
ZL O LEROKRD D DOEEBNEO 70 ¥ K¥TOEYIHEHEZZED cohort DT 3 2 =5 4
ZAED DICHEISKERTDH » 7 L~ HHIRFED VRO D D TR VERDIEDITITbN 5 X E
THBHEREL TS,

2.5. QFBLCA RHANEFEER) 07 vi7— MaR

7ol SREBEEBOF 274 OELREO HERZ, BEBREN & BHEBYTICT 27%H
BT T 2RI ZBTHET 5 2 L E LTS, 81%DFEM LB 1 AR TETHE T 7oA
B3, 22 hoHEBE TEASNFERIC L ELATETE D, HEHFLE LTS REI 28 TS
TWBEEZ TS,

3. JOUSKEHEZRA VA VELTREOHARBREEXICERLES

70 ¥ RFEEFET 2008 FEITIEE - 72 cohort DT HEFRIT [HERH 3 3 2 =5 1 | AHEANPE
MAELT, MEBREO 70/ S AT AL v oMMEE Lic, £ UTHRM O I 2 =7 413 3 DO
1 TH D RAMNFAER, HEENEER, BENEERD 3 DWEL 2 EHMBHEENRER S50,
oA VTR TREA LA TOHEBE MR O TEENIN S OFIERERER TS L 5 1l
THEOT 075 LFHA Uhsfibic, 70 ) FREEEERA V5 VLR EREKZTITD

— 240 —



NFE « TAVADF Y54 A—ZOBEEIIPEMA TR 2 =7 1 |1 HAORHFLERB TOICH O nlRENE

Niz7 v — NREAETIR. PO EEE | FRTOFEERBRSEOHIEENAE I N, - OFAREE
i E 27285 (Kumar et al., 2011) ©H 535 E, HAD SEHEFHE CILHDOREEZIRS T 5,
3.1. HENEERNMRETELZEDOTWEEKIZONT

U EDFAEE s T4 — KN 7 « ¥ R= DA V54 VIELHBEOMRAIL EZ L DEENEZ T
WBDIF, HYMEEOA Y FA Vv ERICHTA2ROVEME (Fu /I LFHFA v VAN 7Y aF
WTFH A VE) NEHINIHERTHO, ThiZMhoERRE (Shea, Hayes, & Vickers, 2010) & & —
HLTWa, 251, 70U ¥ REOWAETRIFEZEOEMSBFOFELT T, S IL20E
IZOWTOFEE (B JBED L, Z2EEOE LS. RO A FINIELE) 122 OFAENMEL TH
D, Akt v o4 U REREHHRTHDIIBHEIITRELEINT L 5,

(GRS 2 =57 4 ] DKLU T B0 EHRHET 2 HEER. HBENMAERIE, 1204+ 54 v a—
ATOIEHEDOH VIA v « T4 AN vy a VOBMOBER, E50IHIATORSTHsH (O
THA L ERR. @7 7YY T —va v, QEENZIER) BT X7 ) 7 b ERNRHITLTERIIC
ST BHZ LTk, EOREFEENLBENAEBRERERTE TOE 0 EHNT 2 HiEMRE N T
V% (Rourke, Anderson, Garrison, & Archer, 2001), L)L 780U ¥ RKRFEOPWETIOTEEZRD A
NISIp o T EBHHE, FAF THERIZEDORELZBELTOT, ZD4DDORETOF VT A .
TAAN Y Y avhEITNTOMTE2ORHLNCHIEEINTNS, FERDELHIT [1 DDRIED LT
KIRETZ20TEEL, [N OOMEHBEOST ] 22 bstcicw, FEOMEEET 7 — Nk
T5ENIBICL TN B, 4%, HEATOF v 54 VIEEHEBROSKICHT TR, 78 ¥ K¥EEE
FEWER U2 [1 DO ERBEOEENAAERDO ST E0HFH LOHAEDEEAHLET, MoSho
JETHERD [1 DORIEITH VT 2 HENFERD T ] AT L THAET 2 2 EWHBENEEZ SN 5,
TAYAITHNRTA Y SA4 v ORENER L TWEOWHATIE, BHENELKO BIHT (B, f7EH
MEDHETEDLIBRELE L THFEAIRELLD) 2FEHTAEIET, &A1 v OREDIRES
MEDEIBIREELTOE2ONEHPONIITEIENTE S, FRZOHBEEA VT4 ORENE KL
LTOWBTAYARHF YOMREREERKT B EITLD, EDY A TOIRENL D HMNEDMEE
FTHIEMTEHIEAS,

3.2. HENEHERNRETEHBEN TR EARTELIM > KB ETE

70 ¥ RFOWETIZ. HENEERb, v 54 v A— A TOHREDHKS ENESITT AREKD
7715 (Rourke, Anderson, Garrison, & Archer, 2001) Ti375 { . tH2WEEKICEE T 2 24 O EE %+
T o= MRETAETHE SN, THLEBWFAMEROKEEFEMRIZ, 1204 54 vy a—X]
TR (MO0 LR OHSNEEREHAET 200MEOHNTH 570D TH 5, HAEREIC
5 &, RPOFAEGSMMBAEOERMF 2 ERPBOL V10« TH RAAvvarP, 7y
KETOMEREICB O THENFEEERMERRTEX L EME LTS, T0—FT, BHHBMA 04
DABMOIERPIA v SA4 > « T4 ZAA v Y a vV TOHEBENRRITHE L TOR NI EBHSMhER S
720 At 70 FRFETE. HHSMBOIERA V54 v e T4 XAy ¥ a VOBICHEEE S,
FISMOETXEL TN ELTNS,

TAVARAFTDF VA4 v ORETIE, HRMXEEHHOF T4 v« T4 XH1y ¥ a /IS
MLz, A0 5A4VTF—LA=NET AR Ay Y arvelBds1207av s b (fl /e
E) OMBEEICBMNT 29 Bil, 75 A4 = PF— LA — b EORITHZMNFTERMIEET 5,
Z LB IS UEIRT 2 2 EDBMHE SNFMONR LML E Z ENZ 0, [HRMII 2 =5 1]
ARSI A LT 24 Y T4 VOREPHFREMHATAHINSG B SE, TTREKkOA VS 10T
DEBIEBENEINT B E NI HIET, v I4 v TED XS ITHBFEIERNIESLT 5 IS %
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MTTHRT B2 EDCIHEDAIENELT L EZZONE, NESMTT B ET, EH -kl
il : FEONER. BEIEFHONAFE E) THARANEEE OB SRR EAL T 2 A3 S 7
IR0, TOMERET AV APHF T TORITHRENSE 2 &T, KOHEEROE N THRKR I L 2
ZT4 ] DY N EBDLIENTEXEEEZIONS,

3.3. RANEEREYR— T E2HFEE

7u Y YRFPBEFBA VT4 vEERETE, TR TR ofRt b ke A F L%
MLED% | THROLOoEZD TR, FHBFHLTEN S 2R KBITEMNTE 2 AMOEREZ B
ELT, AV T4 v a—20FEPIREHE L ONTO LRI TIHE L AT OHKE KB & & itk
FNTAZIR LT, T2 BHEPRET ] 25 1ICE T2 2 A HEIC L THlEREE T A v Ui, 7o —
MIBEZTFREDORZHIZI S LINERINTE 0L T X 2/ P BB ITfnicEB 2,
LRI B 2 RANAAAER DO MR E D B ORE R & 75 - 7o,

WRBDOF 54 v e TA Ry Y a VONEHZELTE v I A v 3 — X TRAMAEAEED LA U
TV B M AKEET 57575 (Garrison, Anderson, & Archer, 2001) (3. 70U ¥ KEHEFHA v 54 ~
MERETEE S UL HLEo%E ] ORAETH O, HERBIOBGEEZ T TEIA#EYITH B EEZ 5N 5,
W &AL T B 2 E AR L, LR THARHRDMM A EROBEBRE TG L THI &
EEEHREO T 075 LT A VIO ANTWE 70 ¥ KFIE, Praxis (FEE) ICHEEX 2 T A
VADOHEBERBES LS, AV SA4 Y« Tu s I LNTOHEBIEEE 7075 LA TOHBEH =HbE
TN T — MAERANTT 07T LCRANAFAEED NI LT 2 EREE L7 2 &id. #r L IREE
HEEEZ %, HHAOLEOETH, HE L VI B TR ORM B, AR EEEOm G 251
3B EMRDOND, HRTH KT [HERBMa I =74 | 2B ELictA v o4 VRREEW
RETDLOTHNIE, WEREOF LS4 « T4 ZAAhy v a VEONRMTIEZITREL, 70U FK¥
DEHWT v — MREDIEIT LU TITO, FAENER EFEEOM FEZHFITMHIT 52 EMTE TS,
AETAMEND D EFZZ O5ND,

AMETIE, TAVARHF I OGEHEHLHERBEDOA 54 v« a—2DTH A LTI HWO N AL
BHPHATHS [HRRII 2= 4] OO THEH L, T [HERB a2 =74 2405
A UHELHBEOM SNV AE LT Tl S L7 v oiEE Licy o) ¥ R¥EBEEFLA V51
MR BEOHBIEH 2N L. T OHEBEHOFHIAS R E & SICHAD RFZOHBFFET THRMa 2 2
=T 4] BEBOF S e Tal T AR INIEEDO WL OO E Eik NI, A%, HAT
DEWMRKFREN S SICH R L, A VT U TITONEREDP T /I LHZ 5 EEZoNb, HEL
WO BFOMHE B 2L OBMKFRE TR, FHEEBLTY — 5 — & U TERET = 2 MEh & KB 23N
WA AMOEBEREZBHIED 1 DELTWBEEEZOND, £ LIAMEBKRT 27075 L07% A
YOI [HERE I 2a=F 4 ] BHARTHIEHESN S Z EMMfFE N5,
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