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CommunicativeTeachingandEvaluationofSpeaking

MitsuakiHAYASE

1.Introduction

InthenewCourseqFStu4ypublishedinMarch1989,theimportancelOftheabilityto

communicateinEnglishisstressedmorethanever･EspeciallyintermsoflistenlngtOand

speakingEnglish,While`listenlng,and`speaking werepreviouslycategorizedinoneareaas

･1istenlngandspeaking,,nowtheyarecategorizedastwoindependentareas･Thisshows

thatmoreemphasisshouldbegiventothesetwoareasinteachingEnglish･Inthispaper

Iwillparticularlydealwith`speaking,,discusslngCOmmunicativeteachingandevaluation

Ofspeakingskills.

2.Whatiscommunication?

Inordertounderstandwhatcommunicativeteachingmeans,itmaybenecessarytoknow

whatcommunicationis.Ithasbeensuggestedthatthereareatleastsixfeaturesofcom-

munication.Andtheymayhavedirectapplicabilitytocommunicativeteaching･(Morrow

1979;Irie1991;Aoki1992)

(1)COMMUNICATIONHASAPURPOSE:Mostspeakersinrealcommunicationhave

apurposeinmindwhiletheyarespeaking･Forexample,ifIask,"Whereisthenearestbus

stop?,,or"Whatisyourtelephonenumber?"mypurposeistogetinformation･IfIsay,

"I,11bethereatteno'clock,"Iammakingapromise.

IfIsay,"Couldyouhelpmewiththisluggage?"Iamaskingyouforhelp･Insomecases,

communicationhasmostlyasocialpurpose･IfIsay,"Goodafternoon,''mypurposeisto

performasocialcustomandtoshowthatIamfriendly･

(2)COMMUNICATIONTAKESPLACEINDISCOURSE AND SOCIAL CONTEXTS:

Inrealcommunication,Wedealwithstretchesofspontaneouslanguageabovethesentence

level.Thismeanstheabilitytomanlpulatetheformalfeaturesoflanguageinisolation

doesnotnecessarilyimplythelargerabilitytobecommunicativelycompetent･AIso,COm-

municationtakesplaceinasocialcontext･TherelationshipamongpeopleinvoIvedincom-

municationisreflectedinthewaytheycommunicatewitheachother･

(3)COMMUNICATIONISUSUALLYINTERACTIVE:Usually,Whensomeonespeaks,

someoneelselistensandresponds･Thenthelistenerbecomesthespeaker,andthespeaker

becomesthelistener.Andthiscyclecontinuesastheconversationholds■Theresponsecanbe

nonverbal.Ifsomeonesays,"It'sveryhot,"myresponsemightbejusttomovemyhand

rapidlyasifitwereafan.Ifsomeonesays,"Whereisthestapler?"Imightjustpointat
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thestapleronthedesk.

(4)INCOMMUNICATION,THEREISUSUALLYAN"INFORMATIONGAP":One

OfthemaJOrpurPOSeSOfcommunicationistobridgeaninformationgap･Whenwesay

thereisaninformationgap,Wemeanthatonepersondoesn,thavesomeinformationwhich

SOmeOneelsehas･Sometimesthelistenerhasinformationthatthespeakerneeds.For

example,WhenIaskthebusdriver,"DoesthisbusstopatTsuStation?"thedriveranswers

meyesorno･Theremaybesituationsinwhichthereisnotmuchinformationgap.For

example,Whenthepurposeofcommunicationismainlysocial,aSWhenIsay,"Goodeve-

nlng Or"You,rewelcome･"theterminformationgapmaynotbeapplicable･Inthiscase,

friendliness,nOttheinformation,istheimportantthing･Inmostsituationsofcommuni-

Cation,however,thereisaninformationgap.

(5)COMMUNICATIONISUNPREDICTABLEANDCREATIVEINCONTENTAND

FORM:Althoughithasnorms,COmmunicationistosomeextentunpredictableandcrea-

tiveincontentandform･Contentismeanlngandwhatwewanttosay.Formisvocabu-

1ary,grammar,andpronunciation･Thespeaker
chooseswhathewants to sayln What

form･ThehearercannotanticipatewhatthespeakermightsaylnWhatform.Atthesame

time,however,Whenthelistenerbecomesthespeaker,hiscontentandhisformaretoan

extentinfluencedbywhattheotherpersonhassaid･Boththespeakerandlistenermust

PrOCeSSneWinformationconstantlyundertimeconstraints.

(6)INCOMMUNICATION,CONTENTISMOREIMPORTANT THAN FORM:Be_

CauSeCOntentismoreimportantthanformincommunication,itispossibletocommuni-

CateWithsentencesthathavemistakesinform･Sometimesungrammaticalsentencesare

asequallycommunicativeasgrammaticalsentences.

WhenwewanttoteachcommunicativeEnglish,itisimportanttotakeintoconsidera-

tionthesesixfeaturesofrealcommunication･Whenwearedoingsomecommunicative

activities,WeneedtoaskourselveshowmanyaspectsofrealcommunicationareinvoIved

intheactivities.

3･Communicativeteaching

3-1･Fourdomainsofcommunicativecompetence

Incommunicativeteaching,Wehelpstudents to develop their communicativecompe-

tence･Whatiscommunicativecompetence?Littlewood(1981:6)givesfourdomainsof

COmmunicativecompetenceasfollows:

(1)Thelearnermustattainashighadegreeaspossibleoflinguisticcompetence.That

is,hemustdevelopskillinmanlPulatingthelingulSticsystem,tOthepointwherehecanuse

itspontaneouslyandflexiblyinordertoexpresshisintendedmessage.

(2)Thelearnermustdistinguishbetweentheformswhichhehasmasteredaspartof

hislingulSticcompetence,andthecommunicativefunctionsthattheyperform.Inother

WOrds,itemsmasteredaspartofalinguLSticsystemmustalsobeunderstoodaspartofa
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COmmunicatiuesystem.

(3)Thelearnermustdevelopskillsandstrategiesforusinglanguagetocommunicate

meanlngSaSeffectivelyaspossibleinconcretesituations.Hemustlearntousefeedbackto

judgehissuccess,andifnecessary,remedyfailurebyuslngdifferentlanguage･

(4)Thelearner must become aware of the socialmeaning oflanguage forms.For

manylearners,thismaynotentailtheability to vary theirownspeech to suit different

socialcircumstances,but rather the ability to usegenerally acceptable forms and avoid

potentially offensiveones.

Asforthemeaningoftheword"communicative,"Underhillsaysasfollows‥"Whena

learnersayssomethingthatisrelevantandtrue(forhimselfatleast),tOSOmeOneelsewho

isinterested andhasnothearditbefore(from thatspeaker,atleast),then that act of

speechiscommunicative."(1987:8)

3-2.Communicativeactivities

Onewaytoexamineclassroomactivitiesisbyclassifying them by meansofacontin-

uum,With"manlpulative"activitiesatoneextremeand``communicative"activitiesat the

otherextreme.Alongthiscotinuum,Paulston(1975)classifiesdri11sintothreecategories

as shown below.

〟α花わuJα抽eαCと£uよとよes Comm王仇icα己よueαC亡iui亡ies

Mechanicaldrills Meaningfuldrills Communicativedrills

Inthemechanicaldrills,thereisonecorrectanswerandthestudentcanmanytimesproduce

that answer mechanically withoutknowlng What either thecue
or the response means･

Mosttraditionalpatterndrillsfall.intothiscategory.Meaningfuldrillsarethosewhich,

whilepracticlngagrammarPattern,elicit apersonalresponse･Thus theanswersdiffer

andthereisno"correct"answer.Finally,thecommunicativedrillsleadthestudenttouse

certaingrammaticalpatternswithoutpredictlngaSpeCificresponse･

Meaningfuldrillsandcommunicativedrillsarethemaindrillsintheclassroom,butitis

notthatthemechanicaldrillsdonothaveanyrolestoplayatall.Forexample,SO-Call-

edpatternpracticeisusefulaslongas(1)thepatternwhichispracticed canbeactually

usedinreallifeand(2)thesituationinwhichthepatternispracticedisclearenoughfor

thestudents.(Watanabe1980:16-17)AIsointhemechanicaldrills,itiscrucialto move

ontothenextactivltybefore the studentsloseinterestin thepractice.Too much time

shouldnotbespentonthemechanicaldrills.

Inordertodevelopcommunicativecompetenceofstudents,itisvitaltomaximizeoppor-

tunitiesforlanguageacquisitiontotakeplace.AccordingtoTaylor(1987:47),theclass-

roominstructionshouldincorporatethefollowlngfeatures:

(1)Opportunitiesforstudentstobeexposedtorealcommunication

(2)Opportunitiesforstudentstoengageinusingrealcommunication

(3)Activitieswhicharemeaningfultostudentsandwhichwillmotivatethem to be-

comecommittedtosustainlngthatcommunicationtoaccomplish
a specificgoal,SuCh as

soIvingaproblemorcompletlngataSk.
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Whenwedocommunicativedrillsinclass,WeShouldkeeplnmindthat"communicative

COmPetenCe,formostlearners,CanOnlybeachievedbysubconscious抄acqulrlngthelan-

guagethroughactiveparticipationinrealcommunicationthatisofinterestt｡th｡Selearn_

ers-SuChasinconversation-inaprocesssimilartothewaychildrenacqulretheirfirst

language･''(Taylor1987:46)(italicismine)InemphasizingthisclaimTaylorhasmoreto

Say:"formoststudentslanguageisbestacquiredwhenitisTWtStudiedinadirectorex-

Plicitway;itisacquiredmosteffectivelywhenitisusedasuehiclefordoingsomethingelse

･･･WhenlearnersaredirectlylnVOlvedinaccomplishingsomethingviathelanguageand

thereforehaveapersonalinterestintheoutcomeofwhattheyareuslngthelanguageto

do.''(1987:46)(italicsaremine)

4.Mistakesandtheircorrection

4-1.Mistakesarewelcome

Inordertoencouragestudentstoengageincommunicativeactivitiespositively,itis

important･tOenCOurageStudentsnottobeafraidofmakingmistakes.Aswehaveseen

elsewhere,incommunicationcontentismoreimportantthanform･ButinJapanaccuracy

hastraditionallybeenstressedinlearnlngEnglish･Thereisaninterestingstudywhich

Showsanegativeoutcomeofthistradition･Konoetal･(1982)hasrevealedthattheJapa-

nesehaveatendencytohavepausesbeforefunctionwords,WhiletheWesternershavea

tendencytohavepausesbeforecontentwords.Ifwearetooconcernedwithmistakesin

form,itmayhinderoureffortstoactivelyparticipateincommunication.

Weneedtochangeour traditionalattitude towards mistakesin English class.We

Shouldhavemorepositiveattitudetowardmakingmistakesinlearnlnglanguage.Learn-

ersshouldbeencouragednottobeashamedofmakingmistakes･Theycanlearnagreat

dealfromtheirmistakes;itshowstheyarelearnlng･Itismoreimportanttotryandrisk

beingincorrectthannottryingatall･(CLAIR1990)Iftheteacherencourageshisstudents

tospeakupwithoutbeingafraidofmakingmistakes,itisimportantfortheteacherhim-

Selftodothesame･ItisratherunconvinclngtOtellstudentstodowhattheteacherdoes

notdopositively.

4-2･Mistakesandcorrection‥fivequestions

Therearefivebasicquestionsconcerningmistakecorrection.(Hendrickson1987)

(1)Shouldlearnermistakesbecorrected?

(2)Ifso,Whenshouldlearnermistakesbecorrected?

(3)Whichlearnermistakesshouldbecorrected?

(4)Howshouldlearnermistakesbecorrected?

(5)Whoshouldcorrectlearnermistakes?

Letusexaminethesefivequestionsonebyone.First,Shouldlearnermistakesbecorrected?

TherewouldbenoteachersofEnglishwhohavenevercorrectedthemistakesoftheirstu-

dents･Studentsalsooftenwanttobecorrected･Forexample,manyOfmystudentsask
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metocorrecttheirpronunciationmostoften.Correctlnglearnermistakes doeshelp him

learnlanguage,SOtheanswertothisquestionisyes,butmoreimportantquestions willbe

thenextfouronesregardingthemethodofcorrection.

Whenshouldlearnermistakesbecorrected?AccordingtoHendrickson(1987),thereap-

pearstobenogeneralconsensusamonglanguage methodologists or teachers on when to

COrreCt Student mistakes.Manylanguage educators recognlZe,however,that correctlng

every mistakeis counter-PrOductive tolearnlng a forelgnlanguage.Therefore,teaChers

needtocreateasupportiveclassroomenvironmentinwhichtheir students can feelconfi-

dentaboutexpresslngtheirideasandfeelingsfreelywithoutsufferingthethreatorembar-

rassmentofhavingeachoneoftheiroralmistakescorrected.

When students arelearnlng neW patternS Or VOCabulary,eSpeCially throughsome me-

chanicaldrills,COrreCtionisnecessaryanduseful.Ontheother hand,When students are

ParticipatinglnCOmmunicativeactivitiessuchas games and roleplays,COrreCtionis not

desirablebecauseitwilldisrupttheflowoftheactivities.

AIso,Whenstudentsareengagedintheactivitiesin which their fluencyis being devel-

oped,COrreCtionisnotdesirable,WhereascorrectionisnecessarywhenaccuracylSanObjec-

tiveof the activities.

Whichlearnermistakesshouldbecorrected?Mistakescanbe dividedinto two:global

mistakesandlocalones.(HendricksonL1987)Aglobalmistakeis
a mistake thatcauses a

proficientspeakerofaforelgnlanguageeithertomisinterpretanoralmessageorto con-

siderthemessageincomprehensiblewiththetextualcontentofthemistake.Ontheother

hand,alocalerrorisalinguisticerrorthatmakesaformorstructureinasentenceappear

awkwardbut,neVertheless,CauSeSaPrOficient speaker ofa forelgnlanguagelittleor no

difficultylnunderstandingtheintendedmeanlngOfasentence,glVenitscontextualframe-

work.Ithasbeenclaimed thatthecorrectionofoneglobalerrorinasentenceclarifiesthe

intendedmessagemorethanthecorrectionofseverallocalerrorsinthesamesentence.

Weshouldalsopayattentiontothedegreeofstlgmathatnativespeakersattachtothe

spokenlanguagebynon-nativespeakers.Investlgationinthismatterisnecessary.

Lastly,mistakesthatoccurfrequentlylnStudents'speechshouldbecorrected.

Tosumup(1)mistakesthatimpaircommunicationsignificantly,(2)mistakes that

havehighlystigmatizingeffectsonthelistenerand(3)mistakesthatoccurfrequentlyin

students'speechshouldbecorrected.(Hendrickson1987)

How shouldlearner mistakes be corrected?Traditionally,teaChers had a tendency to

correctoralmistakesassoonastheyweremade.Recently,however,ithasbeensuggested

thatincommunicativeactivitiescorrectionshouldbedelayed.(Edge1989)Therationale

isthatcorrectioncanpreventtheflowofthecommunicativeactivities,thusdamaglngthe

motivationofthestudentstoengagein the activities continuously and willingly.AIso,

indirectcorrectionratherthandirectcorrectionshouldbeused.Theteacherdoesnot corT

rectthemistakerightaway.Heencouragesthestudenttocorrectthemi$takehimselfby

Showlngthatamistakehasbeenmade.
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Finallywhoshould correctlearner mistakes?Besides traditionalteachercorrection,

thereareselfcorrectionandpeercorrection･Asforselfcorrection,``severallanguagespe-

Cialistsproposethatoncestudentsaremadeawareoftheirerrors,theymaylearnmore

fromcorrectingtheirownerrorsthanbyhavingtheirteachercorrectthem."(Hendricks｡n

1987‥365)Peercorrectionshouldalsobeencouraged･Edge(1989:26)givesfouradvantages

Ofpeercorrectionasfollows:

a)Firstly,Whenalearnermakesamistakeandanotherlearnercorrectsit,bothlearners

areinvolvedinlisteningtoandthinkingaboutthelanguage.

b)Secondly,Whenateacherencourageslearnerstocorrecteachother,smistakes,the

teachergetsalotofimportantinformationaboutthestudents･ability･Cantheyheara

Particularmistake?Cantheycorrectit?

C)Thirdly,thestudentsbecomeusedtotheideathattheycanlearnfromeachother.So,

errorcorrectionhelpslearnerscooperateandhelpsmakethemlessdependentonteachers.

d)Fourthly,ifstudentsgetusedtotheideaofpeercorrectionwithouthurtingeach

Other,sfeelings,theywillbeabletohelpeachotherlearnwhentheyworkinpalrS and

groups,Whentheteachercan'thearwhatissaid.

5･Testingandevaluationofspeakingski11s

Inthepastthereweresometeacherswhoconductedspeakingtestsintheirownway,but

mostprobablythemaJOrltyOftheteachersdidnotincludespeakingtestsintheirregular

Englishtests･OneofthemaJOrObstaclesintestingspeakinginJapanwas,andstillis,

thenumberofstudents‥thereareasmanyasfortystudentsineachclass.Itjusttakestoo

muchtimetoglVeaSpeakingtesttofortystudents･Butasspeakingactivitiesinclass

increase,insplteOfthesizeoftheclass,manyEnglishteachersfinditnecessarytoconduct

SPeakingtestsinordertoevaluatespeakingskillsofstudents･HereIwillclassifyspeaking

tests,andthenIwilldiscusssomeofthetestswhichcanbeusedbyEnglishteachersin

Japan.

5-1･Classificationofspeakingtests

Nakamuraclassifiesspeakingtestsasfollows(1987:197):

Oralproductiontest

directmeasurement

ニ;=:≦:Semi-direct

indirectmeasurement

Partialmeasurement

discrete-POlntmeaSurement

intention-COnCePtagreement

Directmeasurementismeasurementinwhichtheassessordirectlyobservestheoralper-

formancesofthespeakerandmeasuresthem.Semi-directmeasurementismeasurementin

Whichtheassessorlistenstotherecordedperformancesofthespeakerandmeasuresthem

indirectly･Finally,1nindirectmeasurement,theassessormeasurestheoralski11softhe

Speakerthroughothertestswhichmayhavestrongcorrelationtothespeakingtest,SuChas
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Clozetestsandlisteningcomprehensiontests.

Directmeasurementcanbe dividedinto three kinds of measurement:partialmeasure-

ment,discrete-POintmeasurement,andintention-COnCePtagreement.

Partialmeasurementmeasuresonlyonelanguageelementsuchasphoneme,VOCabulary,

StreSS,rhythm,SyntaCticstructure,etC.

Indiscrete-POlntmeaSurement,throughaninterview,SpeeCh,discussion,etC.,theassessor

measuresintegrated ability of the speaker by quantifying discretelylanguage elements

suchaspronunciation,VOCabulary,grammar,fluency,COmPrehension,etC.

Inintention-COnCept agreement,the assessor measures the communicative competence

throughoralcommunicationtestssuchasroleplaylng･

5-2.Examplesofspeakingtests

IwilldiscusssomeofthespeakingtestswhichcanbeusedbyEnglishteachersinJapan.

(1)Interviews(discrete-pOintmeasurement):Inreallife,COmmunicationusuallycon-

sistsofspeakingandlistening.Inotherwords,aSpeaker speaksrespondingtowhathehas

heard.Theoralinterview,therefore,1Sanidealway to test speaking skillsin a natural

situation.

Intheinterviewtest,theteacherseekstodevelopaconversationbyaskingquestionsto

astudent.Usuallytheteacherpreparesalistofquestionsinadvance,buthemayaskun-

preparedquestionswhichmaysuittheanswersofthestudentortoencouragethestudent's

speaking.Itissuggestedtobeginwitheasierquestionsandthenmoveontomoredifficult

ones.Sometimespicturesareusedtoenhancetheinterview.Asforthecriteriaonwhich

toevaluatethespeakingperformaIVeOfthestudent,theoralinterviewdevelopedbyFSI

(ForeignServiceInstitute)oftheU.S.,OneOfthemostusedspeakingtests,gives"accent,"

"grammar,""vocabulary,""fluency,"and"comprehension(=1istening).''(Nakamura1984)

TothesefivecriteriaitisadvisableinJapantoadd"effortstocommunicate"astheposi-

tiveattitudetowardspeakinglS COnSidered to beimportant recently･Thelength of the

interviewalwaysposesaprobleminJapan.Inthisrespect,itisimportanttonote thatthe

EducationalTestlng Servicein the U.S.has determined thatinterviewsin the five-tO-

seven minute range are adequate for valid and reliable ratlng
by trained examiners･

(Keitges1987)Finally,theteachershouldnevermarkinfrontofastudent･"Nothingis

morediscouraglngforastudentthantoenterintoconversationwithsomeonewhoiscon-

stantlybreakingofftoentermarksandcomments."(Heaton1990:67)

(2)speechmaking(discrete-POintmeasurement):Inspeechmakingastudent makes a

speechpresentationwhichisevaluatedbytheteacher･SpeechesglVenbystudentscanbe

dividedinto fivetypes asfollows:

a)Memorizedspeech:Thestudentpreparesaspeechandmemorizesitbeforehepresents

it.

b)Preparedspeech:Thestudentpreparesaspeechbuthedoesnotmemorizeit･Heprac-

ticesthespeechmanytimesuslngnOteS.HisnotesmaylnClude an outline of the speech,

mainpolntSOfthespeech,etC.Ashepracticeshisspeechhiswordingmaychangeslightly･
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HepresentshisspeechreferrlngtOnOteS･Inotherwords,thestudentdoesnothaveto

memorizehisspeechwordbyword.

C)Impromptuspeech‥Thestudentisgiventhespeechtopicjustbeforehegiveshispresen-
tation･UsuallyafewminutesareglVentOthestudentsothathecanorganizehisspeech

quickly,butthemaincharacteristicofthisspeechisthatthespeakerhasvirtuallynotime

forthecarefulpreparationofthespeech.

d)Recitation:ThestudentisgivensomeEnglishpassageandmemorizesandpresentsit

asifhewerepresentingaspeech,justlikethememorizedspeech.Thedifferenceisthatin

recitation,thestudentdoesnotwritethecontentofthespeechatall,Whileinthememo-

rizedspeechthespeakerwriteshisspeech.

e)Describingpictures:Thestudentisprovidedwithasinglepictureoraseriesofpic-

tureswhichhewilldescribe･Photographsandposterscanalsobeused.

ThecriteriaforassesslngaSpeeChpresentationmaylnCludethefollowlng･

a)Content:Isitfocused?Arethemainideassupportedbyenoughdetails?Istheword

usageadequate?(Thiscriterionisappliedtoaspeechpreparedbythestudentasinapre-

paredspeech,animpromptuspeech,anddescribingpictures.)

b)Organization:Isitclear?Isitorganizedinaneasy-tO-followmanner?

C)English:Aregrammar,PrOnunCiation,intonation,rhythmappropriate?Asforproq

nunciation,enunCiationisalsoanimportantfactor.

d)Delivery:Iseye-COntaCtmaintained?Aregesturesandfacialexpressionsusedeffec-

tively?Ifitisaspeechwithnotes,aSinapreparedspeech,dependencyofnotesisalsopart

ofassessment.

e)Voice:Isitadequate?

Speechmakingasevaluationcanbedoneinclass.Acertainnumberofstudentsareas-

SlgnedtoglVeSpeeChesineveryclassoreveryweek･Oneoftheadvantagesis that the

SPeakercantalktoalargeaudienceasinarealspeakingsituationinpublic,Whichmakes

thespeechperformanceevenmoreauthentic･Anotheradvantageisthatitmakespeer

evaluationpossible･Peerevaluationisusefulsincel)studentsbecomemorethansimply

PaSSivelisteners,2)theevaluationprocesshelpsstudentstogainconfidenceintheir｡Wn

abilitytoevaluatespeechpresentations.(RiggenbachandLazaraton1991).Theteacher

maylnCludethepeerevaluationintothefinalevaluationofthepresentedspeech.

Adrawbackofspeechmakingisthatitlackstheessentiallyinteractivenatureofgenuine

Oralcommunication,butthisdrawbackcanbeoffsettosomeextentbyhavingaques-

tion-anSWerSeSSionaftereachspeechpresentation.

(3)Testinginalanguagelaboratory(semi-directrrreasurement):Inthistest,allthe

Studentsatonceanswertopre-reCOrdedquestionsthroughheadphones.Theiranswersare

recordedontapeandlatercollectedforgrading.

Thereareadvantagesanddisadvantagesofthetestlnglnalanguagelaboratory･Someof

themainadvantagesanddisadvantagesthatUnderhill(1987)givesareasfollows(my

COmmentSintheparentheses):
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Advantages

a)Itispossibletotestmanystudentsatthesametime.(Thisisthebiggestadvantage

inJapanwherearegularclassusuallyhasaboutfortystudents.)

b)Thetestmarkingdoesnothavetobedoneinrealtime,i.e.in thesameplace at the

sametimeasthetestitself.Itcanbedonewhereandwhenconvenient,incomfort,Withthe

facilitytoreplayanypartofthetapeifdesired.

c)Themarkingtimeforeachtestcanbeconsiderablyshorterthanthetestitself.Most

languagelaboratorieshavethefacility to switch studentrecorderson andofffrom the

mainconsolewhilecontinuouslybroadcastlngamaStertape.Thisenables the teacher to

turnthemachinesontorecordeachstudent'sresponseandtoturnthemoffduringlnStruC-

tionsorlongerstimuli.

d)Thelargelypredictablenatureofwhatthestudentwillsaymakesitpossibletoantici-

patethemostlikelyresponsesandproduce a detailed markingkey.Such tests normally

producereliablemarks.

e)Recordedtestscanbeusefulwhereliveinterviews
are difficult because of practical

problemsingettlngStudentsandteachersinthesameplaceatthesametime;Or forper-

sonalorculturalreasons,forexample,yOungPeOPlewhoareshyorembarrassed to speak

openlyinfrontofastranger.(Teachersarenotstrangerstostudents,butsomeJapanese

studentsareshyandmayfeelnervousininterview-typeteStS.)

Disadvantages

a)Thistypeoftestisnotveryauthentic.Therearefewsituationsintherealworldin

whichwhatthestudentsayshasabsolutelynoeffectonwhathehearsnext･

b)Theteachercanhear everything that the students say,but hemisses allthevisual

aspectsofcommunicationsuchasgesturesandfacialexpressions.

c)Alive test where the teacher can participate can
belengthened or directedif the

teacherfindsitdifficulttoevaluate,Orhasnotheardorunderstoodsomething;but there

isnothingtheteachercandoifthestudent'sspeechsampleisunclearorunsatisfactory.

d)Technicaldifficultiescanleadtopoorqualityrecordings,OreVennOreCOrdingatall.

Recordingtestsshouldbecarefullycheckedattheendofeachrecording sessiontoensure,

attheveryleast,thateachstudent'svoicehasbeenreglStered.

Itisessentialtokeep these advantages and disadvantagesin mind when conducting a

speakingtestinthelanguagelaboratory.

Koizumi(1990:20)developedcriteriawitharatingscalewhichhehasbeen usingin his

testinginlanguagelaboratory.HispolicylSthatwhetherthemessageiscommunicatedor

notismoreimportantthanthegrammaticalaccuracy.

fluencyofresponse:

ClarltyOfresponse:

naturalresponse…---……一=一……-…-…=…=…2points

unnaturalpausesareobserved一一一…一一"-1polnt

CannOt anSWer
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unclear

CannOt anSWer

approprlateneSSOfresponse‥ aPprOprlate

notapproprlate,but

understandable

1polnt

O polnt

2polntS

lpolnt

CannOtunderstand---""∪･--""A"･--------一一一-Opoint

(4)Roleplaying(intention-COnCeptagreement):Thestudentisaskedtotakeonapar-

ticularrole･andtoimaglnehimselfinaparticularsituation.Hehastoconversewiththe

teacherinawaythatisappropriatetotheroleandthesituationgiven.(Underhill1987)

(5)Clozetests(indirectmeasurement)‥Ithasbeensuggestedthatcloze
maybea

SatisfactorysubstitutefortheTOEFLandoralinterview.Clozeteststend to correlate

mosthighlywiththoseteststhatrequlrehigh-1evelintegrativeskillssuchasdictationand

listeningcomprehensionratherthan.with discreteitems of grammar or vocabulary.

(H主nofotis1987)

･Theprocedureinvolvesautomaticallydeletingeverynthwordfromaprosepassageand

askingthestudenttestedtoglVethemisslngWOrdsintheblanks･ClozetestsareJuStified

Ontheassumptionthat"apersonwhoiseitheranativespeakerofthelanguagetestedor

areasonablyproficientnon-nativespeakershouldbeabletoanticipatewhatwordsbelong

intheblanksgiventhecontextualcluesofthepassage.,,(Hinofotis1987:413)Clozetests

areeffectiveindeveloplngtheabilitytoanticipate,Whichplaysanimportantroleinnatu-

ralcommunication.

Therearetwomainscorlngmethods:eXaCtWOrdscorlngmethodandacceptable-WOrd

SCOrlngmethod･Studiessuggestthattheacceptable-WOrdscorlngmethodyieldsmorereli-

ablescores.

6.Conclusion

WiththerenewaloftheCourseqFStu4yEnglishteachersarenowexpectedtoteachEng-

1ishforcommunication･WhenteachingEnglishcommunicatively,teaChersneedtobefa-

miliarwithfeaturesofcommunication,domainsofcommunicativecompetence,andmeth-

Odsofcorrectlngmistakes･Asthespeakingactivitiesincreaseinclass,itisvitaltoinclude

Speakingtestsinexaminations･ThoughtherearedifficultiesinconductlngSpeakingtests

SuChastheclasssize,teaChersareencouragedtoglVethemintheirclasses.

Nゥtes

ThispaperisbasedonthelectureIgavetojuniorhighschooIEnglishteachersatMie

PrefecturalEducationCenteronOctober20,1992inalectureseriessponsoredbytheCenter.

IwouldliketothankMr･MinoruHosokawa,DirectorofSubjectDepartmentoftheCenter,
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forglVlngmetheopportunltyOfthelecture.
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