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On The Present State of English Language Education and Its Future

Yasuyuki NAKATA, Mairui Lu, Katsuyuki HanNal, Noriko KuraTAa

Hideko KrramMura, Akiko IcHIKAWA, Zhongzhou WANG, Jazmin Perez JIMENEZ
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ARE6 A SEHEOHAZEL LR LD 1o AIT—RIDR— 2T Wi R <
SVDRETH B, 2D S b, A& A v N —DERIfpDF — < THE L, %BFER
N THMEEZR U LI LTV S, [GRBEXILEEZEZ PR EMT 26D TH 505,
LML THBHET L LS, BEEIXMLBET A LR LWNBEIEEMAT—< L L
TEZBEDTRETH B, BMLTVE A v N— ZBEBOBEHENEVEVWSEELH -
T PROFONBRIEEHE. LEF. VI SENLFTESLRICE > TV S,

ST, ARBIRBD TERPIRBRABTLE VI DI TREL, 2RBMLTVWAEPAEEEL LT
DEEHE (55 VIEEERE, P 2EBEL TV AP TEAVTV S, B4 SRIEER
ASETRIEHE2EBEL T, BlEEEECERT 2o BB E LV I BuhoE
Ao KB TH Do WEMICREABAOHBERS T L bDEEZ BT & SEHEA,
AKABLT, PRD—oDFEE o F—wEERLEODER - TWVWB EEERHELT
Wi, NBIRDVWTOFMEROWAICERZIINLE S, —F101F, BBh TB X\,
EEHBOHMRFEEICZOZEAMARZIA N (BELVEVALSHILEVAHICE
5 TOD “variation” b b) LE—F (BEZX5HE, 5L THEvwWILEs (b
communication) BEBEAEHIT 2 EHLDOTHY, O EBLTOHREEZEDTOHITH L 1T
EErEHInTws, EELOEOLNERMPB->LRABEEN Vs> E LTHEETEND
NIV, BrEeatE D CWIE & SHEfEZ BV L, (thH BT

I PEICEFIEBHBICONT

HEOREHE T 1950 FFRICEEE - /oo PEARKMERIRICKEE - Bb0 3,
YL, P IELSERIEZ TORBETITONIA, HYELEOBEZROH D 8HIEHE DY
Kz, o v 7ELAZRECHDANTO: CFRICKDEZ ZAEENES, KEDH IIHAE
BB ), 1966 FE I SULRFEMDIE T . A RHG O BN ~NEHIFNI T S NI HELBH - 1o,
OB FEMIZEEBHRBFRELIIN TV CERBESBIEEL TR -1), L IB.
[740 2y V] HZOEYEZRRBL TEITNIEVTH S, UHFOKEBHE T, LETER
EEME L bOnE L, BREERE »BAOBUAHRH. /o, BA#HLE, FEacBd



HTHRET ¢ im0 B8 e fEHRRTT - BEERCT - dEMEE T ST T o £ M TP e X% R

HEREBED > T, (A Z. Chairman Mao [ B 1), class struggle [ FELBASE 1. the

Communist Party | HpETE | %),
AR D REET [ NEE 3 D DI E - TV B, L L C OBIRER . HIbkiz & > T i

Fi ik

Do KHOBHESHELOSIE S, L Ly Bl /INFR LD O TIEREBEAZRIET 5 9K
LdH b MJmN&C@\ﬂEA%% wVNO(AMi&f@mmwynmmﬁfbxﬁg
BaTLECAWED, NEROEBERBIZ. TL7 7Ny b DT b HEED O
AHET H, WENICEZHA. AADHEFE1EL S0 !/f\)wbw)tz sz «E@ L R
TREELZFTEDIRBADBE Ly Lﬂ/'(@ﬁ B DA AT S O
ﬁ%%“(A@m“m#GM?MﬁmoK%VNw@%ﬁ\§%@%%K5ﬁ$QmTé&
T, HFHDRELSHNE LA D,

AP A, PIRGERD 55 5 15, AADRIE LRI AT 266 5.
F DI D IT Aoy @wMﬁ:bﬂz EDOETH I, f%%%LA
Aiptr, (T<- 2%’3(7) WA YT S0 o> AR E LT) 2o, h?"f}‘j’wnﬂ; )?5‘%73
OEFELAELTO, gndd, &é[ﬁ E B oy hE T OB O 4 A A D SR
EDEATOB b EMOND, Lo Ly HE b AR, PR & B A 2 R

Q%ﬂft~5ﬂkgémg<gp

AAD K EHEOARIC BT 2 SEHEORESIC VW TEL TAHI L, BAAILAEE
EF T I0HI L EEEYATORBEFU AL L LI TEHLCERS AT LB, i
AT OREDD D FH i bREAS 2 & Hbh 5, O AT 5 C 13525 0% 4 45
TiTh b, EIAM, HARDKFEDE £, native speakers ($5l|& LT, REAWETITHI S
KBTI DRBEICEIN TS, UL, EBOEIA, HAAT, HETRELT 2HUE
JEBNDIEVTHA D, IO EDPFIEDITEE B LD SR A 1 | Th%&%ﬂﬁmw
o HEREOTE, BHRICK > TEITEAISS O EBHEI N TOA LI SICR#END 5,
RO JGB T IS D O TORALE TR D3| native speaker DH ﬁ@@m&q;ku&
‘OEMWT%@\Lavéé BERAESGETIT O PHERE T ) BB E TV B &
AN HARLELCTH B, HAELEL &5 IC grammar *VP/L\iC@o?k\f,

UFUJC . FLO/PNEREAE LTy Fo. HOWNERE» O RKFE T, 104D Fg
BEFATORN O, WhE PHFEBLE0S | HAORRD 5 HADKGEHT 0B %
WL TIHTSEODDOMEAEEALTHAD, L, W-o7HAFTHE2hELNEODT, 3
EHEO TR A BEIO L0,
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PEOEERE» OBEIC L THET A4
D hlEoBS, EHiEic Lf@\f‘uulL%M;Ltm%u\iﬁﬁi%ﬁﬁdxcm@<
2) JGEORETIE, BEAEICEGEEME Y & LTW3, (H¥EH»S)
3) REFAENETIIHKRLALS TREB OB VBN S 20T, KPAFELFEITH
PR F - Tl T X %,
HH ] D SR EE O A
D 723 RBDABHPETES, (FEANNEKD 17 5 RFERIHCIZ 70 AFHA F2,)
2) mﬁﬁ@ﬁﬂmﬁ®&A@mwoM#&Jmf K T FERE D Se A i Mg AT O B
éé/aﬂ BETTNG)
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3) FUETHEEDHBENIEE BV, (BEERENH B T L IFBEELH,)

4) ARAOHESERD TLEVD T, EEPEDEEICHET IBEVFRET D,

5 T & B EDHBELBERL TV B,

Pk & ShEOHEZEZT Tl native speakers D358 8B 53, FEHELHEDREICET

BEERDVFEELBVEVSHEN D B, hEEF. FCT7Y7ThoRso, BEOEE, &2
H, HEAFEOOWA WAL A THACKKEERLE 3EETIETH b, T/, HEIFEIIE
CTOHEMTATRER D EH. £ THRLEA LKLV, H 2AEBES TR T I,
ZOHESEVSFEINTVAREIEI T TH, BELH S, @BRELTROL LBV EES
FTHBEAH, bLb., hphhEEZSRIWERE - LT, PEEETLEEZTOER
G, BHE. 2088 “How much is it?” %) d730Fx, ZOoOAMNFEICHEL,TTLE D
L. ZOANBERL BT 3 L EbN 3,

HATRSBHEORIS, NERTREHBELBAS L Z ML, VR, FERIERTH S
D, INFRICEEHEORESHHICELTVLE X, REDFHLLVWALRBWEELNAHE
bHBZOTREVD, Ty HAE (BEE »b3BRESICOVLEED SEDENELE
bEZ 5, TEOBA, FIZXTKETII/NERSEL A 205, BM b REHNIcEEEd 5
NADLDTH %, ZDEKRTIE. BMONEVNFticEREIhFVWbD EBbh 5, AERE
2FBT 5103, BEETE - HERNRBERL EEIONE PO TH B, HATIIEEHM
(FHFE) SERTE, IR SIS, EORSIEB-TVWAEVLIRREM VW, £
INERTHGEBBA SN, T EROIEEVSE D ZAFEE S H T 5, /NERIC BT 5H5E
HEOXFEETH 2PHOEELZBICHONARINA L XEL. SO IEM, BEHESED
THHCH - TIHFNWE, 49 BRO/NERTORBEHEEZEZ S LTEHICL S b0 LHEE
LTWBRETH b, (B &8

I =BEXFEHNEPERNOEERERE — (VMoWBEIIa1=U—3 /AR
(communication strategy) IC2WTOD—EE —

I 2= —YavhAREEERE

AEEAMAVWTI Y a=r—va vEiTEH LEZE, BESEC DLW TO+EMHE -
RED R SN B M, FEETH M EROEENZN S 2R > TV B LIRS TV, HEICk

TRAFTH -7, MCEALBEWNTH->THIENTLE > TV EEANDH B, i, T\E
BEETHELMHFOSTELMERA LT ELEH B, 2T, BHOFENBEEIHHE
IffioT, 3322 —va vERIFITOL ZEBKREICK B,

NERE¥EE . BESETERDI 2= —v 3 Y2785 LT 558, £ OFENH
DREBY % EPLTHES ET 5, COSEEH LD = ZAﬁrmmm%frﬂi;
=hr—vavAR] LRENEHISN TV Y, FREG CONAEZEHBTICOTRT SLI A5
BREV, 33 2a=F—va VHKRAEERTZEENEG, 2322 —va VEENO—#EEL
SNb, EBOAEEBORETERN T I a=r—v s VAREENEOHITHVL 35 2 BIE
L. ZORNEIIST A Eick-T ARBEICL BT L2z —v s VEENEED B EH
FIREEEEZ oD,



P T o = EE e BHAAT c BT JENSEF - IR o E PN e L P E AR

I =Z20EGFMERE
AETIEELZOHB T 2R TOREAP I, 2 ThfEkbicaia=r—va v

B OO TN T WA ER L 7,

I 1 33a=h7—vaVhARELTEAOSNAZEDIZEKRD D~5)DEHWEDNH 5,
D HRO9h 5 B0ERBENORETE VA0, HFLEVWRA EH-7120T52 &,
2) WFOT - EMgholih- i, HTFicHakd &,

3) HOOELIWIERT CIRENEIND » L E e T &

4) NOELESLL T, FFHZOLDORDVTING L2050 T LTV, &) EBICHT

TAHI &,

5 VaiAF v —-PRERC LML, HEFFER (non-verbal) WAHAEMWS I &,
@i%mm BEZ SN BD Xﬁad‘&%§m~aﬁ\®®g5@%§%mﬁ%@%ﬁm
H52EE, BBOaIa=r—va vy, EEEZBCIEFRICEYTAEEEZ ONS B, K
T, ERERY (verbal) AL B OMNRE LIz,

0 2 f@ECEBTL, 73227 —v3 RO BKNE FBI]

Iia=—va e TR 9] ENEZEELTVEN, 77— 5 O

B IoRGE (O3 WL > Tiro o EL NI bDILE - TF— 7 RPEEL TH,

EET CEWIEUS T anr— v g v HBOEIEK iaj}‘a‘b‘?f‘%% EEZIINOTH B,
%giiéé&&i theg 2 b 2RIz, 7 2 MERTiTbht, BT C, BA SN HAED#

WERETRILT, BT 2RAPEL2X51T66DTHE05, £OHEO T, deg
QA THSPICKEHOERESGEHTCTB VL, £H5LTEBVWT, 20 [RKE] 94+, &

DEHICHENRBHOBRTABIL, BT ANAABL I T LI L LchZEE L, 2K

Ly SITEHAELIO D THROSD O ROWEBRARNOERB TEVWHRAS | dwHa .=

s YR AER S T Lty LI =0 O BRI EENE R T 5.
(BB 1) AFICEZ R ERDEB Y, THISBEEclE LT,
ﬂmﬁmiﬁ~\H$ﬂ?&C THEFEREOELZRH TR VTRV T EAWETEL”

e [ ZOBERD 5] EVIHEE (de) PP 2ETERERTH S, AN

Dt ,ﬁ{v} S TWAERE IR WA, ZREZRSTTVERBEDO LS ICENTINAELRE L &
SE L7 aBE Ui, LINCEE B o OEGIATIE LT {,

a) Students must not 7 1) —F (bleach) hair.
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b) Students must not / £ Jb hair,

¢)  Students must not ~F — 5 A1

d)  Students must not hair color,

e) Students rust not 7 F — U 7 hair.
f) Students must not hair coloring,

g) Students must not coler hair,

h) Students must not hair color change.

i) Students must not make hair,

i) Students must not ~ 7 = (hair) make.
k) Students’ hair must be only black,
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D BULIEBANOEEH]A, ZOHS A E L Ta) Students must not 7 ) — F
(bleach) hair. | g) Students must not color hair, | j) Students must not make hair, HSZ 1S
OB, dye EVHHEEHIOIEL T, WL ADH 5 bleach, color, make (2B ZHaZ 1-H| T
b5,

) DOBEXH|AIETES T, PREN. 2 VIEINENTIEH 45, B THELHE
ML, BEXT2EAEBELERH LD E LT, ¢ Students must not ~7 — ¥ A (hair
dye?) .\ e) Students must not # 5 — 1) ¥ 7 (coloring?) hair. | f) Students must not hair
coloring. . j) Students must not ~7 — (hair) make, O X 5 WHF|TldEFELHBIIBES 2
BIBLADHD, NTITARAT Y VT e AT A A7 LV HGEEZIDIAA TR & HX
ZRERL XS & LB RZT 5N 5,

3) HAIOEREOSEABEHMEL T 4D 3] (de) LWVWHBEOBKAHRHEL 2, K
D & HWH|ITH %, h) Students must not hair color change. . k) Students’ hair must be only
black, h)DHliE, 2) DOFlE b ENBAH. %% Students must not change hair color, &
FUE KO ERICEYIEXEB D, 3) DIFFILE 5,

4) bhrornisi, BEE (HARE WKFL TEE L, FlA . b) Students must
not Y A )Vhair. ThH b, —BZP->FEHRIDOLSI B D TH B, AKX, AEET
TIa=h—Ya VETHIGET, REO—HMEREETRET 03T YT, HiEsh
BOSDTH B, 1H, BELE, ROLIEZ L EMARETH 5, RHERE (HAE
Ao TRVWIBVWER B E AERREB T Ly vy —ZKEL, 23a=r—Va
YEDLDEFDTLE D, &5iT, HFOAEASL., HABOGFEER L SV ERIRS
PMFLOBEATI L a=r— s YERTS# LS ETHRBCEL B, TN, A
HIL10 D) ORFERGICRRIcaIa=r—Ya VARICEL 20D THEPH. 0D
LD B b HBEMIBCE S, SBD TV E Wy,

(B 2) MEFB¥RTBEFERENTRVIBVL] TEEEETRATILES V] &
WOHEREGE X 2o CORPITIR [BETF] (weets) FNREFE. o612 [RE-TL 3]
(bring) d. TOWRHETRITHBEBEBLFATORVI SV, EEPATITH - 1o,

1) Students must not bring & % ¥,

m) Students must not have & # <~ in the school.

n) Students must not eat & # ¥ at school.

o) Students must not bring foods.

p) Students must not bring snacks.

q) Students must not bring dessert,

1) Students must not have junk foods,

s) Students must not bring candy.

INODOFEFIicETZ 3 a=r—va v HIKE, BAFI 1 OBRICEE5TH kD

KRR D& 5 BAEMSTIREIZ & EZ 5N b,

1) FML7EBEAI~NOE Z# 2 OFlid o) Students must not bring foods. . p) Students must
not bring snacks. « q) Students must not bring dessert. | s) Students must not bring candy.
TH %o

2) D O@BEB|ACETEST, TRV, H2VIRIEHENTRS B, B THEZHER
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L. BT 2NAZELCSE LS & LAHE LT, 1) Students must not have junk foods, 7%
%ﬂbﬂ6o
3) L\/{*FL At %kp‘@}‘;;n }‘:Uudﬂ&j{’%[x& I./ < E‘{ ﬁ@*m@%{ﬂ&u}é }j L fu &U ~ \’11) Studef}ta

must not have # 77 ¥ in the school. | n) Students must not eat 4 /7 ¥ at school, TH 5,

4) D SIRVES e, RHERE (HAGE) ok L THRBIL 724, D Students must not bring
A4 # ¥.. m) Students must not have & %  in the school. | n) Students must not eat A %

 at school,
(BAf 3) CoFfilcid Tz Riciyd E&ld, At (KELT i) #E—
IR OV TERRFETEHEATLEI V| EWHTERES A, [Bl] (parent)
WAREE. S o TWRE] Gnovie, cinema) F b, HEIC RS IBIERL UARVETS 504
ETRIRETH- 1,
t)  Students must go to movies with #4 ¥,
u) Students must go to movie with mother and father,
v) Students must go to movie with family.
w) Students must go to T A H#H v with 4 ¥,
x) Students must go to movie with mother or father.
y) Students must go to movie hall with mother.
z) Students must not go to theater with friend.
BAp 1, 2 oA, CnooERicET s a=r—va v, DITFD LS
RO AIREIS LB A OB T DBFITIRLE L & D WA HBHETE - 72,
D ﬁULtmm«wp%&awmatCuﬁwémmé)bnéaMSMmMmm@om

movie with mother and father, . v) Students must go to movie with family, | x) Students

must go to movie with mother or father, | y) Students must go to movie hall with mother.

2) DOEIMAETCICES T, hRYlE. b 5VIRIGENTE S 20, Hiyy THELHE
ML, BT ANARZBL S ® LD E LB, y) Students must go to movie hall with
mother, T&H 5

3) BERIOE 711%{77 SrEMER A L TH OKMDOER) ZFEH L 72Bl & UL 2) Students
must not go to theater with friend. ﬁiﬁﬁﬁtf 5N b,

4) b o VA2 RERE (HARE) CkfE L TEBLL /2#]id ©) Students must go to
movies with & ¥, | w) Students must goto T4 & v with &+ ¥, Th -7,

M EEHBICLHEIFIDII2az=—23 VABOREDIT

Tiazh—va VABBENE I a2 -V a VEEHOREEZ SN D, HESETS
la=d—vay (EEBE) PTERC &@ﬂmmﬁmwﬁmkaot&L%%”\_@
%7m3i1%#”/ﬁ/ﬁW®ﬂ§MﬁLTD<Q&§ﬂﬂmﬁﬁ WEEZOND,
LipLata=F—va v RO ZEEICMIT S 5123, BRI fﬂ’&& HEZ TR
@fydlﬁ”t bW oh TRV, HEIKTESI LR ’i‘?if W33 2= — v a VIIRERH
RETEXZOUGHERESGATY 22 LT, #R. ARASZTOBBRAE D o, FOEE
NafRE U TITS LA W,

MAT, a3 a=r—Ya v REEVS DI, AEREZY TRAHEBA2#EAL TV A



KEHBEOHRKES5H%

ICERREBRNICEDLDN L D TH S, TN £REBZ D LD BN ZHEEEGEETHIC
I TOEDTH-T, ZdbZ bEHRWMZMAIC [HAE] TENTEZEDH &0 EER]
BHEUTL B, S5, T3Ia=b—vaVvARONBEO VI LERIET AL BHEH L L,
FiEoflo L Hic, dre LV BBEEROIBOVAERENS, 33a=/r—va VHRERMHEL T
BADEBEXLEIEERGABIENTELDOREVWIETH S, L L, ABEHEEOE TR
DIa=h—va Vv fREBOLEBIELED T, bo ERXUHMHATRAONIZHBEL L
TONEEE R 2 HBAYTEB VA E VI EENSD B, BER S, EENde & 0SB
FEETTICH > TONIIRIBERE S I - e 51,

AIa=h—-va vk, FFEICEELZY, BIRNIECHNE T 3AEEOREICB VTR, U
LOFERRIEHYTHEEEEHERIEZLZ TV S, K, AFEORETIIa=r—va v )%
T 2EMNHEETHIE, 2OHTaIIa=lr—v s VHREBRNZIET 22 & 3ERT
HBHTELEIEVWIREY, TNTIIa=F—va VABRERERNLIET 2552R T L EH
BRELABEYI TRV, UL, FEOTEL, 2bZ2d, 23 1a=r—va VEENEEXS
Ba. B2 E S BANEBLOLHASHLTIRIE L, R, KEkro35vEbahk
(g | MEx | THEL MEd) dudr—A5y v FugehoEEs2HisdhTta 3 a =
r—va VEENEEDEDZEWS T EIIE B,

NV 332z=45—3YaVvFRBOEBETCORNA

M ThRRFcEIIC, ZIa=h—va VHARERNE. ZO/B> 0tV KRIENE L
WHDTH B, METHEREFRECHE L, AV a2 =r—v a3 VAL AKICRET
XBHEES - ELTH, FOEFRBICZFOLI B HEH >TWDohbh b LAT, &
HERETZONE TER] LicoTcldB, TRELLTELRV] o b Lhmv, EfiE
OURPREOHLE, SOIHEAZELRE VL, T/, BEPEEHALDIOEIIENLD, 932
= — v a YHBRESZMIE T 700 0 BANEIRNE « ks bITHETIE W,

IO XS BEETRH B, Eohl, T3azr—va VARONEFEENEB T
L9185 52T, £EMSEND Iz —v 3 OB EDI LB LD ITL
TVELWEEZ TV S, DT IREZEPERICT - L BENZEEN 2R T 50, £oHho
S’ (IStudent. ‘T’ 3Teacher WS, ALT 13 [ABAZEN] 02 & ThH 3,

(F58/B) 1) »HHFE « XBl%, BAMORIDOHGE « KB TEVH#Z 288, (h¥E 1 H464R,
NFFOfERYES,)

T: B —-%2LET, M5, bERERET I, ARAFEMOEECIREEE

Ao HREAR, ZORICHODVTHRIAL, ARAEMOLEEBMOBRMY T O
S5, SVHHBTXLELTEA VY FEDSVLET, bBAAKRCHVTHE D
AN F->TROVIFTER A

Sl: It’s yellow.
S2: It’s a fruit.
ALT: Isit a lemon?
T: No.

S3: It’s long.
S4: Wecan &G <... (B, L] »THEBTRBRATEIADR)
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We can peel, we can peel (it),

(FBEH 2) oW HEEAREKT, 50 IdFNR L, (B2 E6d%R)

ALT: What food do you like?

31: AhHEBES > T2

T Ask it to Kevin-sensei( ALT).

S1: Ah. . . what do you say “medamayaki” in English?

ALT: Sunny-side up.

Si: I like sunny-side up.

(FEEE 3) AEAGEN L O25F b, AEAGEMOML S HESH 72 b OB % ;Lifl 2
TR s tc & & A B IENEIC, ARABEMICE SR LD, PELIFVEL
TEERDILD LT, 2lasr—vs VEBELR DI LEY EFT S, (B3 Iﬁﬂ;ga)

ALT: This living thing is a reptile,

Ss: ??
St: Say it again, please,

ALT: This living thing is a reptile,
Ss: [
S2: Rep. .. what?
ALT: A reptile (in a stronger voice and in a higher tone).
Ss: ??
53: What is 1t?
ALT: A Reptile is the one like a snake,
$4: Like snake ? IO LS5 ED - T-vy
(EEA 4) SOREARKICEEZ DL <o (PE 2R
ALT: Well, how about your answer?
S Well, .. let me see, .. please, wait, ... I'm thinking now,
CTEPRITE SO & f%ﬁ{ﬂz 3, 405D HEH I TESEIC - T
VB OFHEMEREEENRICR - T o, 3o = —va VRO 75’?;&329“/3 i}E
ERlpofel VAT ETH L, 1oL, NEBOEEORMERE & 2 rhyR oA ES,
2 iLm}[ WEFICT IR - T0AEREZICC W,
a)rrﬁniﬁfé&w T, VWb SEEME - BREEHA 2L, 712 = -y s VAKO

773:“%% ARZELE, U T A0 TRELMEAN LD THD, EE NN v 2L
%ﬁi’éﬁ%“ﬁk“)u -WHEETH L EEbN S, EH w1

M HEDEBHEICLDINT

AEFERICE Y 2 EEDRBERE ORBE R AR FEEHFT I L TIERT Az, HA
DIGEHRHEOWER IOV TERA BEA» SR SN TE TV AL, KEHNELS SN
Lo D ERHPE, B, KETREBEBAZEALZADH AN, HOOFEECHEZS D &
ONBEPEEZEZTHENEDONP S, BOFFES, HB8HLLHET NI aslr—v a2 VT
AR EEEHRICH LB WD A, ZOMEICOWTEZ THI W,

. 26 J—



REHHORK L AR

T9. FRICBITEREDPODHICHEN S 5, 233 a=hr—va vBRUIKEEEDOTY
Bicbhhbod, KRE L TEROFRE IV TONERFEARTIHOA TV S, bl
BEORX eitd . BEBACGEEHREZHPL BB o, ZORXEZAAREBICRL TV, —
H\ HHERIRER > TR cF ., ZOEXEHTEL, RESNAFERS v b2/ - M
HXWO UM O, FRIVBBIRRZ > THAERETZRSE S, TOLH BREFETIE, EEN
FEEF-Tala=lr—va VIEERRBBEREE > THRV, HETORHCETREDOK
HRdEb->TLE 5,

Fro, RIC LD BBEPSPEAIL, b LAERICHEHI VI LOUBREEZLLHI LR
HEMHAVTEH, EEICRZNEPDBETIEBHE LV, BEES, ZHITET R FORELE
FMORENBIRT 205 TH B, DX D BEMMAEREEE CHBEEM > CRl—¥FE0H
EBATVWS L BEA. MEPA LT 5, oL BB 28T A ESH LTV S
DI, [E—EEDOF X b BEEINE LB E L, £ LTHEREPARLICED, 33 a=F—
g VIRBHEROREICNT AEFHEBLLLTLE S, BETHDLE, - L XEFHEC BAE
RAF 2 MBS TOR LS BFBHEHR LI wE LS BEBE L TL 5,

iz, HEDORITT > TEZTH B, HATRIEZEORED A 5T, FhE DFZIEN 30~40
ANDEFEZFERFICHZ 5LV —FORERETITTON TV S, > TEREIIBEZEINEET
HA»OHATRET E2ERDEBV, BENLS7 524 - FPHMEBRRERDLILDT S
TERENTOVRY, LVTLOREILBWVWT, HMORKERSEFORFRL D SEAIC
ZVEEDLNS, AEICKETRESEILANCHAE T, b- ERESHBLOUEEE
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Lesson Plan
Topic: What do you do?
Pr; :téskf
a) Have the students learn some terms about jobs.
ex. work for, tour guide, part-time job, fast-food restaurant
b) Have the students listen to the following model conversation and have them practice it.
¢) Have the students pay attention to the underlined sentences,
Jason: Where do you work, Andrea?

Andrea: I work for Thomas Cock Travel,
Jason: Oh, really? What do you do there?

Andrea: I'm a guide, I take people on tours to countries in South America, like

Peru,
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Jason: That sounds interesting!

Andrea: Yes, it’s a great job, Iloveit, And what do you do?

Jason: I’'m a student, and I have a part-time job, too.
Andrea: Oh? Where do you work?
Jason: In a fast-food restaurant,
Andrea: Which restaurant?
Jason: A Hamburger Heaven,
d) Have the students fully understand the following paired interactions and have them

practice them,

What do you do? I'm a student,

Which school do you go to? I go to the University of Texas,
How do you like your school? I like it very much,

Where does Andrea work? She works for Thomas Cook Travel,
What does she do? She’s a tour guide.

What does Jason do? He’s a student,

Task: Have the students be divided into some groups each of which four students belong to,

Three students in each group will ask the other student some questions, They can ask such

questions as follows:
What do you do?
Which school do you go to?
How do you like your school?
What subject do you like?
How many hours do you study in your school?
How many hours do you study at home?
What part-time job do you want to have in your free time?

Planning (Reporting): In each group the students will choose two representatives. One

representative student will describe the other one,
(example)
She is a student,
She goes to Hisai Senior High School.
She likes it very much,
She likes English,
She studies six periods in her school and one hour at home,

She wants to work at a Hamburger shop.

Language focus

If students make mistakes, the teacher will correct them, Then, the teacher will have them
practice the important expressions with interrogatives. This is because interrogatives require

the conversational partners to reply to what is asked. (BH #£P
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V On the Need for a Longer Period of Training in Teaching Practice

Through my twelve-year teaching experience in Japan, I've realized that the Japanese
government should train those students who want to be teachers in the future more before they
become teachers. Nowadays, university students who want to be teachers in Japan are required
to have only a two-to-four-week teaching practice in their mother schools when they are
fourth-year university students and they can teach at schools if they pass the examination for
service. However, I don’t think the length of teaching practice is long enough to improve teaching
skills and understand what being a teacher is really like or what is demanded for being a
teacher. In this paper,I would like to discuss the necessity of increasing preparatory teacher
training before one becomes a teacher.

When I was a university student, I had only a two-week teaching practice in my mother high
school. I wrote lesson plans, taught some classes, and received feedback from my tutor, but I
didn’t have much time to improve my teaching skills then. I studied the English language mainly
at university and had to take extra courses such as pedagogy, law, educational psychology, social
integration education, English methodology, and so on in order to get a teacher’s license. In all the
classes except for the English methodology class we just had to listen to the lectures and take notes.
Professors provided us with lots of knowledge about education but not much practice. In the
English methodology class, students were sometimes divided into groups of five or six students and
every student in each group had to give a teaching demonstration to the other students in the
group for about five minutes. I liked the idea of giving a demonstration, but I had such a chance
only three times in the year.

So, the tirst few years in my teaching career were, as it were, like a teaching practice for me in
a wav. It was a repetition of trials and errors. For example, I had to team-teach with an ALT for
the first year, but I didn’t get much advice about team-teaching classes from other teachers in my
school. At that time, team-teaching was quite new and many teachers didn’t know what to do.
So, I attended some meetings and went to libraries to find those books that might provide me with
some ideas for team-teaching, and I taught my students in a way I thought would work.
Sometimes, it was completely a failure and I had to think of another way to teach the same
subject. I wished I could have had more teaching training when I was a university student before
I became a teacher. Nowadays, first-year teachers have an advisory teacher in charge and get
feedback from him or her, but teachers aren’t trainees but ‘teachers’ for students. They have to be
professional in teaching. Learners should get the most out of their teachers. Hence, I think those
who wish to be teachers in due course should have a longer period of training before they become
teachers.

In some countries students are required to have more training before they become teachers. For
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example, in China, if one wants to become a teacher, he/she’ll have to go to teacher training
college for four years. Then, he/she can become a teacher automatically without an examination,
which I think really motivates him/her to try hard to be a successful teacher. Another example
is that British students who want to be teachers have to attend an initial postgraduate course in
education, where they acquire a PGCE (Postgraduate Certificate in Education), for an extra year
after graduation from university. (In Britain, students have three years at university.) They have
to study their specialized subjects, subjects for the teaching profession such as homeroom
management, minority or gender problems, and education of physically and mentally handicapped
children, and so on, and surprisingly have a 120-day training at schools in Britain (or elsewhere).
As far as the training at schools is concerned, each university pays a certain amount of money
(about 1000 pounds per student) to the schools which the students are sent to. The government
maintains a balance between supply and demand of teachers, and the students who finish the
course and are qualified as future teachers by the government can apply for a school they want to
work for and become teachers. However, in Japan, one neither has to go to such a university nor
necessarily has to have such a long training to get a teacher’s license. So, teachers in Japan are less
experienced and tend to depend on other teachers when they actually get positions in schools. And
this is why I think of the present situation as “risk-taking”, because such people as haven’t had a
certain satisfactory period of teacher training are employed. I suppose the government should set
up a rule that university students who want to be teachers have to spend half a year or a year in
schools and have some preliminary teaching experiences before they become teachers.

In conclusion, I believe the Japanese government should set up a rule that those who want to be
teachers in the future are required to have a teaching practice for a longer period of time before
they are actually employed. It’s misleading to think that they can train themselves after they
actually get positions in schools, because teachers aren’t trainees in schools and students should
benefit from their teachers as much as they can. With more experiences, teachers would be more
confident and skilled, and the higher level of teachers could possibly improve their students’

proficiency in English. (Akiko Ichikawa)

VI College English Teaching in China

English, as one of the three main subjects (Chinese, Mathematics and English) of the National
Matriculation Examination (the “3 4 X” system, in which “X” means different subjects for arts or
science), becomes more important in college syllabus.

The College English Syllabus for non-English majors puts much emphasis on vocabulary,
grammar and reading skills, because they focus on reading original documents related to their own
fields of study and on using simple English as the media of communication during international
academic exchanges. Accordingly, English Intensive Reading, Extensive Reading are required
courses, and Listening Comprehension only occupies a small percent in the whole scheme of
College English Teaching Program. College English taught to non-English majors is called Public
English in China.
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Non-English majors are required to pass Grade 3 and Grade 4 or Grade 4 only in the CET
(College English Test) system in their first two years of college study. If one fails in the Grade 4
test after 2 years of study, he/she can still apply for a test before he/she graduates. But if he/she
can not pass the test within 4 years of university life, he/she can only get a university diploma
instead of a first-degree certificate when he/she graduates. But anyway, he/she can still take the
test after graduation and get his/her degree certificate when he/she passes the test. Grade 6 in the
CET systern is the highest proficiency test for non-English majors. If one passes Grade 6, then
English is optional for him/her in postgraduate examinations. Furthermore, in their job-hunting
those holding a CET Grade 6 certificate are welcomed by employers. Therefore, the ultimate goal
for non-Enghsh majors is to pass Grade 6 in the CET system in terms of English learning. In most
universities, the Department of Public English is in charge of college English teaching and
conducting of the nation-wide Grade 3, 4 and 6 in the CET program.

The Department of Foreign Languages or the Department of English is in charge of English
teaching to English majors. Because the versatile linguistic requirements for English majors are
ditferent from those for non-English majors, the syllabi designed for English majors are different,
too. The courses for English majors are much more detailed and specialist-oriented. Generally,
thev are basic courses including Intensive Reading, Extensive Reading, grammar, Listening
Comprehension, Conversation, writing and translation in the first two years, and some specialized
courses like “culture contrast”, “linguistics” and “literature” in the third and fourth vears.
Students at a Teacher-Training University can also take courses like Educational Psychology and
ELT Methodology. All the courses for English majors are supposedly conducted in spoken English
in classes for the sake of improving students’listening and speaking abilities.

In different academic years, students are required to be more specialized in different aspects of
English. First-year students should acquire correct pronunciation, and those in the second vear
make a lot of effort on vocabulary and on grammar. At the end of the second year, English majors
are supposed to take Grade 4 in the EPT (English Proficiency Test for English Majors). It is an
over-all check of what they have learned about English. In the third and fourth vears students aim
at improving their versatile English proficiency, i. e listening, speaking, reading, writing and
translation. Before graduation, English majors can take Grade 8 in the EPT program, the highest
proficiency test for English majors. Although it is optional, almost all the English-major students
{(approximately 90% ) will take the test, because it is an obvious advantage in their job-hunting if
one holds an EPT Grade 8 certificate.

Universities are sometimes ranked in a nation-wide scale based on both the results of CET for
non-English majors and those of EPT for English majors. Thus, teachers of English are constantly
put under some kind of pressure of competition. The national ranking scale is a kind of symbol of
teaching quality, but teachers are most relieved when there are positive feedback from employers
praising their students’ competence.

Comparatively speaking, I might be able to say that Chinese has all the (or similar) phonemes
of English (except 6 and 3 ), and Chinese students naturally have a better pronunciation, but I

could say that Japanese students have a better understanding of English. Chinese students make
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good use of every opportunity to practice their spoken English such as actively talking to native
speakers when possible, going to “English Island” (a kind of voluntary gathering for practicing
spoken English). As there are few real chances to use English, university undergraduates (8 years
of learning of English) can only conduct simple daily conversations. English majors are a little
better. On the other hand, Japanese students, in general, seem to have more chances to use
English. Thus, they have better comprehension of English. A clear piece of evidence is that a
professor of English in university campus could speak to an English-major student in English, and
he/she might also be able to respond to the professor in English. Of course, there are other reasons
like a wide use of English (in a variety of degrees of appropriacy) in all aspects of life in the
Japanese society, which, unfortunately in the worst case, might sometimes cause a serious

misunderstanding on the part of native speakers of English. , (Zhongzhou Wang)

VI How I teach English in Paraguay

Teachers generally seem to agree that motivation to learn a language is an important aspect of
successful learning. The teacher’s enthusiasm plays a very important role in the classroom.
Children normally have a little motivation in learning a new language in a classroom situation.
They haven’t decided to learn it and seldom make any effort to remember or use the language
presented. When the only language they hear in the classroom is English, their motivation
naturally increases. This is why it is important for teachers to look for various ways to present the
foreign language in the classes.

Starting the classes with a routine or an activity type that the students are familiar with is an
effective way to make them realize that they are actually studying English. By this routine,
students can capture everyday expressions and respond in an appropriate way, repeating sentences
or following commands doing some Total Physical Response (TPR) activities warming up the
environment of the class.

Because they are good at decoding, young children have little difficulty in understanding in the
classroom. Allowing their partners to do the natural translation, the teacher does not need to do
this job. In this way, letting their classmates do the natural translation in the mother tongue will
help some of the students that can not decode the foreign language at first. If this is the case, it
is important for teachers to give them feedback in order for them to understand what is said.
‘Useful feedbacks at this stage include the teacher’s body motions, giving affirmative or negative
responses with the body movements: a waving of the hands or nodding of the head, etc. With the
feedback the students can realize when they do something in the right way or not, and their
English is gradually improved. '

Students are aware of everything that surrounds them, and they like to have actual experiences.
This is the case particularly if they can touch actual entities. Therefore, the use of “realia”, real
objects captures easily their attention. Useful and easy-to-find objects made of plastic, model toys
and teddy bears, for instance, are of much help in presenting English in the class.

The use of the textbook is an everyday task, but implementing other materials are useful tools
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to get a deep reinforcement in the student’s knowledge. Useful materials are flashcards, pictures,
tapes, CDs and multimedia. Recently, computers in the Computer Assisted Language Learning
(CALL-Lab) facilitate the learning process of the students. Going to the CALL-Lab once every
two weeks working with softwares connected with the lessons covered at the moment will be of a
great help to students to develop their listening skills. The more incidental language theyv hear
around them, the more opportunities there are for them to pick up the language in context.
Students work one by one in the CALL-Lab in this way, and they can interact with the computer
activities, working with earphones, and developing the comprehension skill as well.

The use of tales and stories are good for reinforcing the students’ motivation and developing
their vocabulary. Once students emerge in the story, they can take the roles of the characters and
act out the story. In this way, students practice dialogues and role-plays.

To manage a group, especially with children, teachers have to communicate constantly with
them, It 1s important for teachers to be always positive and to support good behavior of the
students with nice comments. In this way everyone will be able to notice that. Therefore,
teachers need to keep their directions of behavior simple, clear and specific: “now we work in
silence”, “talk quiet”, “let us listen to...”, “1 like when...”, “I need help to make silence”, “thank
vou” etc. A very practical and effective strategy is to choose the magic word “listen” when the
teacher needs an immediate attention.

Creating the atmosphere of a community and belonging to it is one of the important factors for
a good class management. The classroom rules made together by teachers as well as students on
the first day of the school year will let every member remember that we all, students as well as the
teacher, are members of the same team, and as a team at the end of the game (school year) we
all want to win! In this way the rules will remind the standards of a good, fair behavior.

(Jazmin Perez Jimenez)
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