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Abstract

The purpose of this study is to examine whether Junior High School (JHS) students’
English performances can be improved if their self-efficacy is enhanced in their English
lessons at school, with the help of setting concrete goals. It is vital for Japanese JHS students
to be motivated to study English because the number of the students who do not like to study
English has been increasing in Japan, according to a survey by the Japanese Ministry of
Education, Culture, Sports, Science and Technology in 2002. Those students can be
encouraged to learn the language by strengthening self-efficacy and by setting personal goals,
despite the fact that they face a possible loss of losing their self-esteem or self-confidence
whenever they look at their scores. English language teachers in JHSs need to have a firm
belief that many students, even slower learners, can improve themselves through these
strategies discussed here.

In Chapter 1, the concept of self-efficacy claimed by Bandura is examined. Self-efficacy
means one’s firm belief in being able to succeed in their actions and one’s expectation of
being able to have good outcomes. The four elements of ‘success experience’, ‘vicarious
experience’, ‘verbal persuasion’ and ‘psychological burden’ should be considered in order to
enhance self-efficacy. Furthermore, the goal setting theory claimed by Locke and Latham is
also examined. It is believed that setting appropriate goals promotes self-efficacy and helps
learners improve their performances.

In Chapter 2, a pilot study is discussed. Its purpose was to examine whether students’

performances can be improved or not after students’ self-efficacy is taken care of by some



approaches, before the main research. Students were divided into an experimental group and
a control group. There were two tests, a pretest and a posttest, which included the eiken test,
use of self-efficacy scales, and setting goals. The difference in the eiken scores between the
pre- and posttest was examined. Both the average scores on the eiken and self-efficacy scale
in the experimental group were better than those in the control group. In addition, the
correlation coefficient between the eiken and goal scores was also stronger. According to
these results, it was conducted that approaches for enhancing self-efficacy in lessons are
likely to work efficiently.

In Chapter 3, the main research is described. Similar to the pilot study, the purpose was
to examine whether or not students’ performances improve after some approaches for
strengthening their self-efficacy are applied. The students were not divided into two groups
due to educational consideration. The correlation coefficient between the eiken scores and
self-efficacy scales rose. The one between the eiken and goal scores was also raised. It can be
said that students’ performances were improved after measures to enhance their self-efficacy
were used in lessons for 8 months.

In Chapter 4, how terms consisted of self-efficacy affect English performances is
described. The 14 questions of the self-efficacy scale were classified into 5 categories in
terms of conception of self-efficacy as follows: “causal attribution”, “setting a higher goal”,
“visualizing success scenario”, “perseverance” and “social model”. Among them, “causal

attribution” and “visualizing success scenario” were stronger in the posttest than in the pretest

in terms of the correlation coefficient. Moreover, the average score of “social model” was



also higher. According to these results, the three items should be considered when self-
efficacy is enhanced in lessons and it can be said that self-efficacy is easily promoted in a
short period.

Lastly, taking into consideration all that has been discussed in this paper, | summarize
some significant points which include the difficult current situation and prospect for the

future of Japanese English education.
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Introduction

More than twenty years have passed since the author became a teacher of English.
When working at ajunior high school (JHS), there are many bad-mannered students who are
also slower learners of English. They refuse to participate in English lessons and don’t even
stay in their classroom. They do not follow teachers’ instructions, saying that they hate
English lessons because they can not understand them. It is very difficult to have good
relationships with them despite the fact that the teachers try to improve their skills such as
attending many forums of English studies and reading many books about English teaching.
Based on my own observations, the rel ationshi ps between the students and the language
teachers are in fact getting worse.

Some English teachers may find themselves forgetting a very important thing. That is,
it iseasier to change themselves than to change students. Forcing students to study may make
them hate English, on the other hand, it can lead them to study the language willingly.
Therefore the teachers must make up their minds to show students a good model of a good
learner of English. It is effective for pupilsto listen to teachers' stories about their staysin
foreign countries and their studiesin everyday life. Teachers of English may be ableto
manage to improve students’ attitudes toward working hard. Moreover, the language teachers
must also resolve to show an appropriate attitude to students as English teachers — beginning
and ending lessons on time, chatting in breaks (for maintaining good rel ationships), and

giving the students feedback whenever they need it.
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Due to the fact that many language teachers strive to improve their skills in recent
years, thereis ateachers growing interest in students' goals for studying English. At the
beginning of their first lesson, students set their goals for awhole year. They decide where
they really want to be after ayear of studying English. They have the opportunity to modify
their major goals through talking with their teachers when they receive their graded tests back.
Furthermore, they set a small goal in each lesson, and their teachers give feedback to the
students soon after lessons finish.

A lot of teachers are also interested in * self-efficacy’ . Bandura (1982) describes self-
efficacy as, “judgments of how well one can execute courses of action required to deal with
prospective situations” (p. 122). Promoting self-efficacy is very beneficial for students
motivation to study English. Establishing students’ strategies for learning make them one of
means to enhance a sense of self-efficacy. The author would like to research on how both
setting a goal and promoting self-efficacy affect JHS students.

Motivational studies on the area of English study have alot of researches on whether
or not students are motivated on specific activities (eg. writing) after teachers use some
motivational strategies such as giving students feedback. Motivational studiesin the area of
educational psychology are not closely related with actual English lessons, although thereis
much research involving students' mind and cognition. It can not be denied that it is likely
possible for other subjects and areas to do this research from different points of view. It is
important to note here, however, that English is very different in characteristic from other

subjects. There are some psychological barriersin the L2 learners’ mind. First, learners have
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alarge amount of psychological difficulty learning English because it is aforeign language.
Second, students are always given pressure by the Japanese government and its school system
to get good scores of TOEIC or to obtain the eiken certification because they are required to
be people who can accomplish their duty and responsibility in an international community by
mastering English as a communication tool. Third, they consciously feel negative towards
English because some of them may have had their pride hurt in a circumstance where they
were embarrassed by being forced to speak the language in front of their classmates.
Furthermore, in spite of their approaching puberty, learners are asked many personal
guestions by language teachers and are forced to express themselves in English during
lessons; as aresult, they face an identity crisis, which leads them to disliking English. Fourth,
it ismore difficult for Japanese to learn English than speakers of other languages in terms of
language characteristics and structural patterns. Fifth, Takeuchi (2010) summarizes that:

“In developing countries learning English is the privilege for the wealthy people, which

leads to their financialy stable livesin their future. In developed countries, however,

people are forced to learn English without understanding the aim because they speak

only their native language. In Japan ‘ motivation’ research is a serious issue, which

many teachers and researchers draw much attention to (p. 22)”.

As was mentioned above, English studies have been the subject of more motivational

research than other subjects because students feel psychological barriers to the subject. So it
isvital for usto do further research on the integration of self-efficacy and the goal setting, in

order to reduce the psychologica burden of L2 learners.
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In this paper, the framework of self-efficacy and the goal setting theory are explained
in chapter 1. In chapter 2 the pilot study shows the effect of some approaches provided in
English lessonsin order to heighten self-efficacy. Chapter 3 details the main research, done
between April and December of 2010, which demonstrates an improvement in students’ self-
efficacy. In chapter 4 the effect on student performance of severa itemsin the self-efficacy
scaleis examined. According to the main research, it can be said that reinforcing students
self-efficacy leads to an improvement in their English performances though it takes alot of

time to accomplish this.
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Chapter 1
Self-efficacy and the Goal Setting Theory

1.1 Introduction of Self-efficacy

Many studies involving self-efficacy have been carried out and applied to various
areas of psychology aswell as English education. These days many English teachers are
making efforts to encourage their students to try to study English. However, it can not be said
that it is successful. There are many complicated reasons for it — some involving teachers
such aslack of English ability or techniques for lessons, and others involving students such as
lack of motivation or readiness for language learning, or psychological barrier towards the
foreign language. In such educational contexts, in order to enhance students' motivation for
studying English it is thought to be beneficial to promote self-efficacy for the language
learning. If students believed firmly that studying English hard will improve their
performances, they will willingly study English. As aresult, implementing the promotion of
students’ self-efficacy is thought to be important.
1.2 Definition of Self-efficacy

Bandura (1995) defines self-efficacy as “the belief in one' s capabilities to organize
and execute the courses of action required to manage prospective situation” (p. 2). According
to him, perceived self-efficacy is concerned with judgments of how well one can execute
courses of action required to deal with prospective situations. He also states “* perceived self-
efficacy’ as people sbelief about their capabilities to produce designated levels of

performance that exercise influence over events that affect their lives’ (p. 2).
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Self-efficacy influences some of peopl€e’ s behaviors —how they feel, think and act. It
may have a mgjor influence on people’ s behavior. They can continue to do what they ought
to do in perseverance because they expect to overcome obstacles.

People with high self-efficacy tend to challenge difficult tasks and try to accomplish
them, while people with low self-efficacy tend to avoid tough hurdles. People with high self-
efficacy have high confidence when they experience difficulties. The confidence encourages
better performance soon. Task performance or personal achievement should have a direct
relationship with self-efficacy because self-efficacy is an important factor of behavioral
performance. Thus a strong sense of self-efficacy enhances peopl€’ s feeling of
accomplishment toward attaining a goal. Bandura (1994) states that “a strong sense of
efficacy enhances human accomplishment and persona well-being in many ways” (p. 71).

In addition, self-efficacy aso influences the choices we make, the effort we put forth,
how long we persevere when we confront obstacles and how we feel. When people must
choose either easy tasks or difficult ones, some people will make an effort to compl ete the
difficult ones by choosing them on purpose. Such individuals believe that their efforts will
make them more able to accomplish more difficult tasks they will face in the future (high
self-efficacy). They also believe that they will attain their goal if they do their best to deal
with their tasks persistently. When people experience failures, a strong sense of self-efficacy
provides the power to endure obstacles as long as possible. Meanwhile, when people face
problems, self-efficacy is related with their actions — some people try their best to solve the

problems, while others give up their efforts. Self-efficacy has an effect on how people fedl.
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When people confront difficulties, no oneis likely to feel happy. However, doing one' s best
to confront such difficultiesis beneficial in the future. In thisway, people find themselves to
develop sdlf-efficacy.

1.3 Sources of Self-efficacy

Self-efficacy consists of the following four main sources: mastery experiences,
vicarious experiences, verbal persuasion and physiological states.

Successes establish a strong belief in one’ s personal efficacy. Experiencing successes
can enhance the belief of self-efficacy and make people fedl like challenging other tasks
strongly and accomplishing other goals. However, failure sometimes undermines self-
efficacy. People, especially JHS students, shouldn’t experience too much failure before self-
efficacy isbuilt in them because alot of failure makes them lose their self-confidence or self-
esteem due to the fact that they are in puberty. Mastery experiences mean that people enhance
their self-efficacy beliefs after they accomplish their task. Bandura (1986) states that “one’s
mastery experiences are the most influential source of self-efficacy where information has
important implications for the self-enhancement model of academic achievement, which
contends that, to increase student achievement in school, educational efforts should focus on
altering students' beliefs of their self-worth or competence” (p. 85). This means that some
students with high self-efficacy may attribute their failure to their learning strategies, while
others with low self-efficacy may attribute their failure to lack of competence. However, easy
successes cause people to have an expectation of instant outcomes, which lead to rapid

discouragement when they face failure.
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The second way to strengthen self-efficacy effectively is through vicarious
experiences. These are provided by social models. Observing people who succeed after
making efforts persistently can raise the observers' belief that they can also achieve successiif
they make sustained efforts. The more people see their social models attaining goals after
trying hard to overcome difficulties, the more they hope to emulate these social models.
Success by social models encourages people to heighten their self-efficacy. However, it can
not be denied that seeing others’ failures, despite the fact that they work very hard, might
lower one's own self-efficacy. Bandura (1994) asserts that “ observing others' failure despite
high effort lowers observers’ judgments of their own efficacy and undermines their efforts”
(p. 72).

Third, verbal persuasion also enhances peopl€e s beliefs of self-efficacy. The aim of
verbal persuasion is not to create unrealistically high expectations which have a negative
impact on people when they face failure, but to convey encouragement to people who try
hard to succeed. Bandura states that:

People who are persuaded verbally that they possess the capabilities to master given
activities are likely to mobilize greater effort and sustain it than if they harbor self-
doubts and dwell on personal deficiencies when problem arises. To the extent that
persuasive boosts in perceived self-efficacy lead people to try hard enough to succeed,
they promote development of skills and a sense of personal efficacy (Bandura, 1994,
p. 72).

When people are convinced that they will accomplish their goal successfully, a strong
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sense of self-efficacy will be established. People are needed to be persuaded verbally and
repeatedly, which may lead them to be successful.

Lastly, a perception of physiological state will promote peopl€’ s judgments of self-
efficacy. Reducing peopl €' s stress reactions helps strengthen their belief in their own self-
efficacy. People may judge that they can not accomplish their given tasks if they feel fearful
or anxious. Alleviating peopl€e's psychological and physical burden as well as reducing stress
or improving physical condition can be considered as ways to improve self-efficacy. Having
too much psychological stress, such as anxiety and fatigue, prevents people from having
commitment to their tasks; therefore, people should stabilize their physical conditionsin
order to sufficiently concentrate on their efforts on difficult tasks.

1.4 Efficacy-activated Processes

Bandura (1994) details four major processes by which self-efficacy develops:
cognitive, motivational, affective and selection processes.
1.4.1 Cognitive Processes

Bandura (1994) states that “personal goal setting is influenced by self-appraisal of
capabilities. The stronger the perceived self-efficacy, the higher the goal challenges people
set for themselves and the firmer is their commitment to them” (p. 73). When people set their
own goals, those with high self-efficacy make ambitious goals, which they try to accomplish
despite alot of difficulty. People can visualize success scenarios, which can lead those with
high self-efficacy to the situations of the success. Meanwhile, those who have low self-

efficacy can not visualize success scenarios, and as a result they can not achieve their goals
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due to the fact that they dwell on barriers, such as bad context or physical states, and can not
achieve their goals.
1.4.2 Motivational Processes
Self-efficacy plays an important role in the area of motivation research. People
motivate themselves and set their own goals. They can build firm beliefs about what they can
achieve.
Bandura (1994) maintains that “there are three kinds of cognitive motivators such as.
causal attributions, outcome expectancies, and cognized goals’ (pp. 3-4). Self-efficacy hasa
lot to do with causal attribution. People with low self-efficacy attribute the cause of their
failure to their lack of competence, while those with high self-efficacy attribute it to their
insufficient effort or their wrong choice of learning strategies.
Outcome expectancies explain that motivation is regulated by the expectancy with
which people approach their goals and by the value they place on the outcomes. Brophy
(1999) states that:
Motivation to perform various tasks is the product of two key factors: the individual’s
expectancy of successin agiven task and the value the individual attachesto success
on that task. The greater the perceived likelihood of success and the greater the
incentive value of the goal, the higher the degree of the individual’s positive motivation.
(p- 75)

People have the beliefs of what they can do and what the outcomes of their efforts will be.

Their expectancy isinfluenced by self-efficacy. The cognized goal explains that specific and
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difficult goals enhance and maintain motivation. People with high goals can make efforts to
overcome difficultiesin order to attain their goals even if they face obstacles.
1.4.3 Affective Processes

People sometimes feel anxiety after they confront difficulties or experience failure.
They hope to avoid rather than surmount the obstacles, which causes them to fedl threatened.
People will feel a strong sense of worry and danger unless they can manage this threat.
However, self-efficacy regulates people’ s avoidance behavior as well as anxiety. Anxiety is
regulated by self-efficacy’ s influence on thought. Bandura (1994) proposes that “ perceived
self-efficacy to control thought processesis akey factor in regulating thought produced by
stress and depression” (p. 74). Thus people with a strong sense of self-efficacy can control
anxiety and avoid succumbing to stress and depression, having resulting in a high level of
performance.
1.4.4 Selection Processes

People sometimes try to avoid challenging situations and activities. They create an
environment which enables them to deal with or choose them. By this choice, people can
develop their interests, competence and social networks that determine their life courses.
Career choiceis one example of the influence of self-efficacy beliefs to influence over life
courses. People with high self-efficacy tend to have a wide range of career options.
1.5 The Goal Setting Theory

For more than a decade, many psychologists have studied the goal setting theory

established by Locke and Latham in 1990. Some researchers have devel oped the theory and
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others have created arevised theory related to the goal setting theory. The revised theories
have been widely used in many educational contexts. In fact, alot of teachers have students
set their goals for mid or end-term exams, or even for themselvesin the future (mainly
themselvesin ayear or at the end of the next exam). However, some students feel it difficult
to set their own goal's because they can not understand the importance of setting them or they
have not learned how to set them. Moreover, it is very difficult for other students to make
their goals even in Japanese due to lack of Japanese language ability, which leads them to
setting vague goals such as “do my best”. It is high time for JHS students to learn how to set
individual goals appropriate for themselves.
Locke (1969) defines ‘goal’ as“what an individual istrying to accomplish, it isthe

object or aim of an action” (as cited in Locke, Shaw, Saari and Latham , 1981, p. 126).
Furthermore, Locke (1981), et a. summarize that:

The concepts of goal include performance standard (a measuring rod for evaluating

performance, quota (a minimum amount of work or production), work norm (a

standard of acceptable behavior defined by awork group), task (a piece of work to be

accomplished), objective (the ultimate aim of an action or series of actions), deadline (a

time limit for completing atask), and budget (a spending goal or limit) (p. 126).

Setting a goal enhances moativation. People motivate themselves by setting their goals.

If people face difficulties, they try to surmount problemsin order to attain their goals. The
goal setting theory explains how to set a goal, which makes people’ s performance higher.

Peopl e achieve high performance by setting their goals and enhancing their commitment to
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their goals. People try harder to improve their performance to get closer to their goals. Not
only does goal setting produce higher performance, then, but has a positive effect on
motivation as well.
Oxford and Shearin (1994) summarize that:
1) goal setting and performance are related; 2) goals affect task performance by
focusing attention and action, mobilizing energy, prolonging persistence, and
motivating the development of relevant strategies for goal attainment; 3) hard, specific
goals produce higher performance levels than no goals, easy goals, or vague “do your
best” goals; 4) before goal setting will affect an individual’s performance, that
individual must have the prerequisite ability for higher performance; 5) feedback is
necessary for high performance; 6) concrete rewards such as money may increase
commitment to an acceptable goal; 7) assigned goals, if accepted by the individual,
have the same effect as goals that the individual sets; and 8) ability isthe only
individual difference variable that has had an effect on goal-setting behavior. (p. 19)
The third point also means that learners should set specific goals. Otherwise learners
might lose their directions during their processes like one trapped in atunnel without an exit.
Students are thought to achieve their high performance by checking their performancein
every lesson in order to achieve their goals. The third point (3) also adds that learners should
not set vague or easy goals. Easy goals allow learners to accomplish the goals themselves
without much effort, which leads to preventing learners from setting challenging goals.

Setting vague goals such as ‘ do your best’ means that learners don’t understand what they
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should do in every lesson. Concrete goals teach learners how and what they should do in their
classes. Thefifth point (5) raises a very important issue involving feedback. Learners should
be given as much feedback as possible. L earners hope to monitor their performance so that
they may improve it in the next lesson. Learners with specific goals pay alot of attention to
their performance every time because they aim to perform as well as possible in order to
attain their goal. The best way for learners to monitor their performance is for social models
such as teachers, coaches and parents to give good points as well as bad points of their
performance as soon as possible.

Ames (1992) claims that she divides agoal into two groups, a mastery goal and a
performance goal. A mastery goal is related to quality of involvement and a continuing
commitment to learning, with which students focus on developing new skills, trying to
understand their work and improving their level of competence. A performance goal is
associated with one' s ability, which means that the goal includes “ doing better than others’,
“surpassing standards” or “achieving adesired goal”. Ames (1992) suggests that both goals
are closely related to students' motivational behavior —a mastery goal orientation promotes a
motivational pattern in order to promote long-term and high quality involvement in learning,
whereas a performance goal orientation is related to short-term learning strategies such as
memorizing and rehearsing. Schunk (1996) argues that setting a mastery goal promote higher
self-efficacy than a performance goal.

1.6 Integrating Self-efficacy and the Goal Setting Theory
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Locke and Latham have attempted to devel op some concepts of motivation and have
added social cognition theoriesin 1990. They integrated the goal setting theory and self-
efficacy. Oxford and Shearin (1994) summarize that:

In order for goals to affect performance, there must be: 1) commitment to the goals
even if assigned by others; 2) feedback on performance in relation to one’ s goals; 3)
ability of theindividual to reach or approach the goals; and 4) role modeling; and
sometimes 5) tangible incentives. (pp. 20-21)

Even if peopledidn’t set their goals for themselves, they would make efforts to attain
the goal set by their social models. Applebaum and Hare (1996) state that “assigned goals
provide a sense of direction and purpose, stimulate action and effort, serve as a standard on
which performance capabilities can be measured, and serve as guidelines for developing a
sense of efficacy” (p. 40). Meanwhile, feedback as well as role modeling contributes to
encouraging people to have a higher performance. In order to reach agoal, people maintain
the belief that they can accomplish their tasks successfully. In addition, people need
encouragement from social models, which hel ps them to maintain their motivation.

Locke, et a. (1981) emphasize that” the effects of goals on behavior depend on their
properties: specificity, proximity, and difficulty levels. Specific goals enhance people's
performance and motivation” (p.125). Furthermore, Schunk (1990) argues that “ specific
goals promote self-efficacy because progressis easy to gauge”’ (p. 74). Learners with

concrete goals can strengthen self-efficacy and produce a high level of performance.
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Applebaum and Hare (1996) insist that “the achievement of subgoals (proximal)
leading towards major (distal) goals provide a sense of task mastery and competence,
supporting the development of strong self-efficacy” (p. 40). Schunk (1990) also claims that
“proximal goals result in greater motivation than distant goals. It is easier to gauge progress
toward a proximal goal, and the perception of progress raises self-efficacy” (p. 74). Itis
easier to assess outcomes of proximal goals rather than those of major goals. Setting small
goals and attaining them lead people to acquiring a strong sense of self-efficacy.

Self-efficacy is greatly associated with goal difficulty. Applebaum and Hare (1996)
suggest that “ goals which are set too high result in performance failure and can have a
negative impact on self-efficacy and future performance, whereas goals which are easily
attainable create afal se sense of self-efficacy and lead to rapid discouragement in the face of
failure” (p. 40). Too challenging agoal lowers self-efficacy, while too easy a goal makes
learners misunderstand their level of self-efficacy. Applebaum and Hare (1996) also state that
“enhanced self-efficacy beliefslead to the setting of more challenging goals and diminished
self-efficacy beliefs lead to more modest goal setting and a more realistic and attainable
motivational framework” (p. 40). The more people attain their challenging goals, the stronger

self-efficacy they have. It enables people to try to set more difficult goals.
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Chapter 2
Pilot Research

Before the main research, a pilot research was done in order to examine how some
approaches taken in order to promote JHS students' self-efficacy affect their English
performances and self-efficacy.
2.1 Purpose

The purpose of this pilot research is to examine the differences in the scores on the
eiken (English proficiency test conducted by STEP [the society for testing English
proficiency inc.]) between students who are encouraged to enhance self-efficacy in English
lessons (the experimental group) and those who are not (the control group). In particular, this
pilot research examines how the two groups differ in growth of their self-efficacy and the
eiken scores or in the relationship between these, and how the two groups differ in relation to
appropriateness of their goals and the growth of their self-efficacy.
2.2 Approach

Both groups have two approaches in order to heighten students' self-efficacy.
First, after every lesson students in both groups must write comment cards which include
how they feel about and what they think about lessons, what they can not understand, self-
evaluation of their performances and what they will try to do next. Teachers are supposed to
write comments as feedback to students about their lessons as soon as possible. Teachers are
required to write positive comments, otherwise students may |ose their motivation to study

English or fail to write what they really think. The cards are used to enhance their self-



Motivating Japanese Junior 18

efficacy. Bandula (1994) claims that verbal persuasion enhances learners' belief about their
self-efficacy.

Second, students have as many pair activities as possible. Pair activities include
conversation practice, practice of reading aloud and communication practice. The pair is
fixed for awhile, but it is sometimes changed after the small groups of the class are
rearranged. According to Bandula (1994), vicarious experience enhances learners’ self-
efficacy. Through pair activities, students can observe their partner’ s performance so that
students can observe their partner’ s good points, which leads to improving their own skills.

The experimental group employs one approach, while the control group doesn’t. In
this group, teachers give feedback to students when exams are returned. It is said that the time
when exams are handed back to students is a moment when students' motivation is
strengthened or weakened or some sob and others prance after looking at their results. It is
thought that students want to make efforts to study English harder for their next exam after
listening to teachers' deliberate comments such as what students have not understood or how
students can study more effectively. Asis mentioned above, verbal persuasion is an effective
tool for promoting students’ self-efficacy. Negative comments are avoided; only positive
ones are encouraged.

2.3 Method
2.3.1 Participants and Classes
The participants included 60 junior high school (JHS) students (33 males and 27

females) from thelst grade of a JHS (Matsusaka city, Mie pref.) in the 2009 academic year.
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They usually have English lessons three times a week, approximately 100 lessons a year (50
minutes a lesson).
2.3.2 Materials
2.3.2.1 Self-efficacy Scae

Self-efficacy is measured by a*“ self-efficacy scale” the author made along with
Associate Professor Hiroko Arao of Mie University. It is made so that it is easier for younger
English learners in Japanese context to answer the questions. It is divided into two categories
which are about students’ lives and English studies, and focuses on measuring not only their
self-efficacy to English study but to daily life, because attitudes toward studying are closely
related to other aspects of their lives. The “self-efficacy scale” has 14 questions in each
category (atotal of 28 questions). It measures students’ self-efficacy with a 5-point scale that

includes “strongly disagree”, “disagree”, “neither disagree nor agree”, “agree” and “strongly
agree”. Each question in the scale has a point value, which means that “strongly agree” has 5
points and “strongly disagree” has 1 point. As aresult, self-efficacy is measured with total
score (70 points each) of the “ self-efficacy scale’.
2.3.22 TheEiken Test

Participants took two eiken tests, including an exam conducted by the STEP in
January 2009 and one conducted in June 2009. The former was used as the pretest and the
latter as the posttest. They consisted of 25questions which measured students' understanding

of grammar and vocabulary. The eiken tests were measured with atotal score (25 points

each). They also examine how the two groups differ in scores of the eiken tests.
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2.3.2.3 The Goal Setting

Participants set their goals for English studies. In the pretest they were required to set
their goals relating to their own English studies during January-March, while they were
required to set them towards the end of the academic school year in the posttest. Shunk
(1990) suggests that setting goals isimportant because learners' behavior is affected strongly
by goals' properties such as specificity, proximity, and difficulty. Ames (1992) argues that
mastery goalslead to alarger increase in the amount of time learners spend on learning tasks
—aswell asincreased in persistence in the face of difficulty, and the quality of engagement in
learning — than performance goals. Therefore, students' goals are assigned 3 pointsin terms
of perspectives for “specific”, “achievable or proximal” and “ mastery rather than
performance”. As aresult, their goals are measured with total score (3points each).
2.4 Results
2.4.1 The Pretest
2.4.1.1 The Eiken and Self-efficacy

Asis mentioned above, in this posttest, scores of the eiken, the self-efficacy scale
(self-efficacy about students’ daily lives aswell as for English studies) are examined. The
average score of the elken is 11.7 in the control group and 13.4 in the experimental group.
Only 9 students in the control group obtained scores over the intermediate (Mdn=12.5), while
17 students in the experimental group did so, which means that students in the experimental

group are superior in English grammar and vocabulary to the ones in the control group.
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Asfor self-efficacy, the average score of the self-efficacy scale about students’ daily
livesis48.1 in the control group and 54.1 in the experimental group, while the one about
English study is46.2 in the control group and 52.3 in the experimental group. This addresses
two things: scores of self-efficacy for both scales in the experimental group are higher than
those in the control group, and in both groups scores of self-efficacy about daily lives are
higher than those about English study. According to the latter part, we can find that many
students tend to study English with anxiety, impatience, or pressure. Moreover, the average
score of the self-efficacy scale about the total score of students' daily lives and English study
is94.2 in the control group and 106.4 in the experimental group.

In the control group the correlation coefficient between scores of the elken and self-
efficacy (total) is 0.32 (p<0.10), while that of English study is 0.36 (p<0.05). It shows a weak
correlation in the control group between the scores of the eiken and self-efficacy about
English study (see Table 1).

For this study, a correlation coefficient of lessthan 0.2 is set as poor correlation, 0.2 to
0.4 as weak correlation, 0.4 to 0.7 as medium correlation and more than 0.7 as strong
correlation.
2.4.1.2 The Eiken and the Goal Setting

The relation between the scores on the elken and those of students’ goals are also
examined. The students' goals are measured by meeting criteria such as “ specific”,
“achievable or proximal” and “mastery rather than performance’. As shown in Table 2, the

correlation coefficient between the elken and students-goals scoresis 0.42 (p<0.05) in the
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Tablel

Correlation coefficient between the scores of the eitken and self-efficacy (pretest)

Scores of the self-efficacy scale

Students’ daily lives English study Total

Eikenin the
22 .36 327

control group

Eikenin the
29 19 25

experimental group

*p<.05; T p<.10

experimental group, which shows medium correlation. This means that studentsin the
experimental group who can set their appropriate goals obtain good scores on the eiken.
2.4.2 The Posttest

2.4.2.1 The Eiken and Self-efficacy

The average eiken scoreis 11.0 in the control group and 13.3 in the experimental
group. No fewer than 12 studentsin the control group obtained scores over the intermediate
(Mdn=12.5), while 15 students in the experimental group did so.

Asfor self-efficacy, the average score on the self-efficacy scale about students’ daily
livesis48.5 in the control group and 54.7 in the experimental group, while on the English
study scaleit is48.7 in the control group and 54.7 in the experimental group. Furthermore,
the average combined self-efficacy score (including scores of students daily lives and

English study) is 97.2 in the control group and 109.3 in the experimental group.
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Table2

Correlation coefficient between the elken and goal scores

Scores of students' goals

Eiken scoresin
the control group 12
Eiken Scoresin

the experimental group A42*

*p<.05

The correlation coefficient between the eiken scores and self-efficacy (total) is0.41
(p<0.05) in the control group and 0.39 (p<0.05) in the experimental group. That between the
scores of the eiken and self-efficacy about English study is 0.54 (p<0.01) in the control group
and 0.48 (p<0.01) in the experimental group, which shows a medium correlation (see Table
3).
2.4.2.2 The Eiken and the Goal Setting

As shown in Table 4, the correlation coefficient between the eiken scores and students
goalsis 0.39 (p<0.05) in the control group and 0.42 (p<0.05) in the experimental group. Both
groups have aweak correlation. This means that the students in both groups who can set their
appropriate goals obtain good scores of the eiken.

2.4.3 Comparison of the Pretest with the Posttest
2.4.3.1 The Eiken and Self-efficacy

Scores on the eiken are likely to remain unchanged due to the fact that the period of
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Table3

Correlation coefficient between the elken scores and self-efficacy (posttest)

Scores of the self-efficacy scale

Students’ daily lives English study Total
Eiken scoresin the
24 54** A41*
control group
Eiken scoresin the
22 A8** .39*

experimental group

**p<.01; *p<.05

Table4

Correlation coefficient between the elken and goal scores (posttest)

Scores of the students' goals

Eiken scoresin
the control group .39*
Eiken scoresin

the experimental group A42*

*p<.05

examination is short. The average eiken score in the control group is 11.7 in the pretest and
11.0in the posttest, while that in the experimental group is 13.4 in the pretest and 13.3 in the
posttest. Thereis aso little difference in the average score for the self-efficacy scale between

the pretest and the posttest, which shows that it takes more time for JHS students to promote
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self-efficacy (see Table 5). As shown in Table 6, however, the correlation coefficient between
the eiken scores and self-efficacy (total) is higher in the pretest than in the posttest. In
particular, the growth of the experimental group is larger than that of the control group. Asfor
students’ daily lives, thereislittle change for the correlation coefficients in both groups even
though the one in the experimental group islower. Note that the correlation coefficient of
English-study efficacy scores changes alot. That in the control group is 0.54 (p<0.05) in the
posttest, while the one in the experimental group 0.48 (p<0.05) in the posttest. Asfor the
experimental group, it can be inferred that the approaches teachers used in their classrooms
were effective, and as aresult, the correlation between students’ self-efficacy and eiken scores

may increase, which may lead students to be motivated to study English.

Table5

Comparison of the pretest and posttest scores for the self-efficacy scale

Scores of the self-efficacy scale

Students’ daily lives English study Total

Pretest Posttest Pretest Posttest Pretest Posttest

Control
48.1 48.5 46.2 48.7 94.2 97.2
group
Experimental
54.1 54.7 52.3 54.7 106.4 109.3
group

2.4.3.2 The Eiken and the Goal Setting
Asshown in Table 7, the correlation coefficient between the eilken scores and the goalsin the
control group are relatively high in the posttest (r=0.39, p<0.05), which shows a weak

correlation. This means that some students may be able to recognize that setting appropriate
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Table 6

Comparison of the pretest and posttest correlation coefficients between the eiken scores and

self-efficacy
Correlation coefficient
Scores of the
Students’ daily lives English study Total
eiken
Pretest Posttest Pretest Posttest Pretest Posttest
Control
0.22 0.24 0.36* 0.54** 0317 0.40*
group
Experimental
0.29 0.22 0.19 0.48** 0.25 0.39*
group

**p<.01; *p<.05; T p<.10

goals motivates them to study English, which may lead them to getting higher scores on the
eiken in the posttest than in the pretest. The correlation coefficient in the experimental group
remains unchanged (r=0.42, p<0.05). The studentsin this group may unconsciously
understand the importance of setting appropriate goals due to the fact that the correlation
coefficient isrelatively high in the pretest.
2.5 Discussions

There are some points to be improved and revised toward my main research. First, in
this pilot research, the period was so short that subjects could not enhance their self-efficacy

enough to be motivated to study English. In the main research, the period should be extended
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Table7
Comparison of the pretest with the posttest in the correlation coefficient between the scores

of the eiken and the goals

Correlation coefficient

Pretest Posttest
Control group 12 39*
Experimental group A42* 42*

*p<.05

due to the fact that it takes along time to improve students' self-efficacy. Second, subjects
should not be divided into two groups — experimental and control groups. It is clear that the
experimental group is beneficial because it has some measures in which the students’ self-
efficacy is enhanced by teachers approaches. In contrast with the control group, the
experimental group improved in terms of the scores of self-efficacy and the eiken. In spite of
teachers' understanding that their approaches positively affect students’ performances, it
seems somewhat obscure that the teachers can not employ the same approaches to both
groups, which does not make sense in an educational context. Therefore, in the main research,
students will not be divided into two groups and will be examined for more than 8 monthsin
the same condition.

2.6 Summary of Chapter 2
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My pilot research finds some factors that motivate JHS students to study English
harder.

First, students’ ‘comment sheets’, and reading their teachers' feedback in them, are an
effective tool for motivating students to devote themselves to studying English. During
classesit isimpossible for teachersto give all the students personal feedback, although it is
feasible to do so in writing, recalling what they do in their lessons. Students can become more
confident about their prospects for the next lesson if they receive their teacher’ s positive
comments or feedback. Aswritten before, Bandula (1994) claims that verbal persuasion
enhances learners’ belief of self-efficacy.

Second, doing pair activities many times enhances students’ motivation. If they can
not understand the content of |essons, they can teach and learn from one another. Besides,
students can observe their partner’ s performance during pair activities, and as a result
students can accept their partners' merits, which also helps to improve their motivation.
According to Bandula (1994), vicarious experience enhances learners  self-efficacy.

Third, receiving teachers' comments when exams are returned is so effective that
students’ self-efficacy isimproved. It can be considered that the students try to make their
best to improve their next test scores after their teachers talk about parts they can not
understand or about how to study more effectively. As mentioned above, verbal persuasion is

an effective tool for promoting students' self-efficacy.
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Chapter 3
Main Research

3.1 Purpose

The purpose of my main research is to examine the differences in eilken scores among
students who are encouraged to enhance self-efficacy in English lessons. In particular, this
main research examines how the subjects differ in growth of their self-efficacy and the eilken
scores and in the relationship between them, and how the subjects differ in the relationship
between appropriateness of their goals and growth of their self-efficacy.
3.2 Approach

Three approaches are used in order to heighten students' self-efficacy. First, after
every lesson students must write comment cards which include their emotions and thoughts
about lessons, what they could not understand, self-evaluation of their performances and what
they will try to do next. Teachers are to write comments about students' performances as
soon as possible. Teachers' comments are required to be written positively; otherwise
students lose their motivation to study English or fail to write what they really think. Second,
students have as many pair activities as possible. The pair activities include conversation
practice, practice of reading aloud and communication practice. Each pair isfixed for awhile,
but it is sometimes changed after the class's small groups are rearranged. Through the pair
activities, the students can observe their partner’ s performance so that they can accept their
partners good points, which also leads to improving their own skills. Third, teachers provide

feedback to their students when exams are returned. As is mentioned elsewhere, it is said that
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the time when exams are handed back to the students is a moment when their motivation is
strengthened or weakened.
3.3 Method
3.3.1 Participants and Classes

The participants included 72 JHS students (38 males and 34 females) from thelst
grade of a JHS (Matsusaka city, Mie pref.) in the 2010 academic year. They usually have
English lessons three times a week, approximately 100 lessons a year (50 minutes alesson).
The subjects are not divided into two groups.
3.3.2 Materials

In the main research there are three things that are the same as the pilot research.
First, self-efficacy is measured by the “ self-efficacy scale” the author made along with
Associate Professor Hiroko Arao of Mie University for the pilot study. Second, the
participants also took two eiken tests the STEP conducted in October 2009 and in October
2010. The former was used as a pretest and the latter as a posttest. The tests examine how the
students differ from each other in terms of their eiken scores. Third, the participants set their
goals for English studies. In the pretest they were required to set their goals regarding their
own English studies for the April-December period. Since April isthe very first month for
them to begin studying English, they need to set their own goals in which they visualize
success scenarios in the context of English study for their near future. Similarly, they must set
them before the start of the next academic year in the posttest. Their goals are measured with

the total score (3 points each) as the pilot study.
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3.4 Results
3.4.1 The Pretest
3. 4.1.1 The Eiken and Self-efficacy

The average eiken scoreis 8.65. 11 students obtained scores over the intermediate
(Mdn=12.5). However, despite the fact that the students officially start to study English at the
same time, students scoring over the intermediate is quite surprising. This suggests that there
may be little gap in both quantity and quality of English education among the four elementary
schoolsin this JHS district. It also means that some students and their parents were highly
concerned with English even in their elementary school days. Some students and parents
think seriously that they must study English hard before entering a JHS in order to obtain
good scores. It isthought that there is one reason that English is going to be introduced in the
academic year 2011.

Asfor self-efficacy, the average score on the self-efficacy scale for students’ daily
livesis 53.1, while the one for English study is50.0. There are two things to be addressed
here. First, the scores of self-efficacy about students' daily lives are higher than those about
English study. This means that many students may be intrinsically motivated to do things
related to their daily lives due to the fact that they are very energetic in terms of starting a
new life, while they may be less confident in studying English because of fears about
beginning to study a new subject. Second, the scores of self-efficacy about English study are

lower than those about students daily lives. This reveals that most 1% graders may feel
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anxiety about starting to study a new subject that was not offered at elementary schools. The
average of total scores of the self-efficacy scale is 103.0.
In contrast with the scores in the pilot study (see Table 8), the average of total scores

of the self-efficacy scale in the 2009 academic year is alittle lower than that in the academic

Table 8

Comparison of self-efficacy of the studentsin 2009 with those in 2010(pretest)

Scores of the self-efficacy scale

Daily lives English study Total
Control 48.1 46.2 94.2
Studentsin 2009
Experimental 54.1 52.3 106.4
Studentsin 2010 53.1 50.0 103.0

year. Thisis dueto the difference in the period when the research was done. In 2009, the
pretest was done in January when the students were about to finish the contents of the subject
in the 1¥ grade. They may have found themselves to be good or bad at English. If they felt
that they were bad at English, they would fail to have prospects for English, leading to less
self-efficacy. However, in 2010, the pretest was done in April when the subjects were about
to start studying English. They were looking forward to taking English lessons and hoped to
get good scores by studying it very hard. Moreover, they had their expectations for taking

English lessons as well as having anxiety over taking them.
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The correlation coefficient between the elken scores and self-efficacy (total) is 0.26
(p<0.05). That between the eiken scores and self-efficacy about English study is 0.31
(p<0.01). It shows aweak correlation between the eiken scores and self-efficacy about
English study (see Table 9). This suggests that the students are positive about having English
lessons though facing anxiety over having their school life different from that in an

elementary school.

Table9

Correlation coefficient between elken scores and self-efficacy (pretest)

Scores of the self- efficacy scale

Students’ daily lives English study Total

Eiken scores A7 31** .26*

**p<.01; *p<.05

Asfor acomparison of self-efficacy between the studentsin 2009 and those in 2010,
both the correlation coefficients of self-efficacy about English study in 2009 and that in 2010
shows weak correlations. The figure for 2009 is alittle higher than that for 2010. It is thought
that the studentsin 2009 could understand the importance of studying English in that they
had to study for their interests and their near future for example to pass entrance exams,
though it is difficult for them. On the other hand, the students in 2010 may feel more anxiety

about studying English. They cannot yet determine whether they are interested in English or
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not because of lack of experience at this time. However, it is apparent that the students in
2010 anticipate the start of English classes, which may lead to little correlation (0.31, p<0.01)
(see Table 10).

3.4.1.2 The Eiken and the Goal Setting

The relation between the eiken scores and those of students' goals are also examined. Asin
the pilot study, students' goals were measured by meeting criteria such as “ specific”,
“achievable or proximal” and “mastery rather than performance’. As shown in Table 11, the
correlation coefficient between eiken and students' goal scoresis 0.43 (p<0.01), which shows
amedium correlation. This means that the 1% gradersin 2010 can set appropriate goals and

intrinsically

Table 10
Comparison in the correlation coefficient of self-efficacy between the studentsin 2009 and

those in 2010 (pretest)

Scores on the self-efficacy scale

Eiken scores Daily lives English study Total
Control 22 .36* 327
2009
Experimental .29 19 .25
2010 A7 31x* .26*

**p<.01; *p<.05; T p<.10
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understand the importance of setting goals to promote their English skills. It also shows that
the better scores of goals they obtain, the better eiken scores they do. It may be said that 1%
gradersin this school are required by their English teachers to set appropriate goalsin order
to achieve better performances. The relationship between scores of the students' goals and
self-efficacy is also examined in the pretest. The correlation coefficient between them is 0.28
(p<0.05), which shows aweak correlation (see Table 11). Thisreveas that some students
who can set
appropriate goals are likely to get good scores for self-efficacy of English study.

According to the results of the pretest, the coefficient correlation among the scores of
the elken, self-efficacy and the goals can be related with one another. In the posttest, the three

factors should be examined more extensively, which might show more detailed results.

Table 11

Correlation coefficient between elken and goal scores, and between eiken and self-efficacy

scores (pretest)
Student goal scores
Eiken scores A43**
Self-efficacy scores .28*

**p<.01; *p<.05
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3.4.2 The Posttest
3.4.2.1 The Eiken and Self-efficacy

The average eiken scoreis 11.9. No fewer than 31 students obtained scores over the
intermediate (Mdn=12.5). Compared with the pretest, more students managed to achieve this.
Asfor self-efficacy, the average score for the self-efficacy scale about students' daily livesis
49.1, while the score for the English study-related score is 50.5. Furthermore, the average
combined self-efficacy score (including scores for students' daily lives and English study) is
99.7.

In contrast with the scores in the pilot study (see Table 12), the average total score of
the self-efficacy scale in the 2010 academic year is alittle lower than that of the experimental
group in the 2009 academic year, while alittle higher than that of the control group in 2009.

Thisis dueto the difference in the period when research was done. In 2009, the posttest was

Table 12

Comparison of student self-efficacy in 2009 with that in 2010 (posttest)

Scores on the self-efficacy scale

Daily lives English study Total
Control 48.5 48.7 97.2

Students in 2009
Experimental 54.7 54.7 109.3

Studentsin 2010 49.1 50.5 99.7
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done at the end of March when the subjects has finished the contents of the 1% grade. While
the 2010 test was done in January, it is crucial for the 2009 test to have been done at the end
of the academic year. Some students in 2009 who obtained good grades may have been
motivated to keep studying English hard in anticipation of the next academic year. On the
other hand, even others with their bad grades may have changed their minds to study English
harder from April. Despite the fact that there is agap in the scores of self-efficacy between
the control and the experimental groups, because there are some measures to heighten self-
efficacy in the control group, the scores for the self-efficacy scalesin 2009 are better than
those in 2010. In other words, studentsin 2010 may be able to promote their self-efficacy
over the following 3 months. The correlation coefficient between the eiken and self-efficacy
(total) scoresis 0.28 (p<0.05), which shows aweak correlation. The one between the eiken
and self-efficacy scores about English study is0.32 (p<0.01), which also shows a weak
correlation (see Table 13). Regarding the self-efficacy comparison between the studentsin
2009 and those in 2010, the correlation coefficient of self-efficacy about English study in
2009 is higher than that in 2010. According to this, it can be understood how beneficial it is
for students to reflect on how they are doing with their English studies at the end of their
academic year. Encouraging students to review and reflect then can lead them to setting new
goals before the start of the new academic year and to being motivated to study English. Itis
very likely that the studentsin 2010 will be able to reach the level of the 2009 studentsin

terms of scores on the self-efficacy scale over the next 3 months (see Table 14).
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Table 13

Correlation coefficient between the scores for the eiken and self-efficacy (posttest)

Scores on the self- efficacy scale

Students’ daily lives English study Total

Eiken scores 227 32 .28*

**p<.01; *p<.05; T p<.10

Table 14
Comparison of correlation coefficients in the self-efficacy between the students in 2009 and

those in 2010 (posttest)

Scores on the self-efficacy scale

Eiken scores Daily lives English study Total
Control 24 54** A40*

2009
Experimental 22 48** .39*
2010 22T 32%* .28*

**p<.01; *p<.05; T p<.10

3.4.2.2 The Eiken and the Goal Setting
Asshown in Table 15, the correlation coefficient between eiken and student goal scoresis

0.53 (p<0.01), which shows a medium correlation. This suggests that the studentsin 2010
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Table 15
Correlation coefficient between the scores of the eilken and the goals, and between the scores

of the eiken and self-efficacy (posttest)

Scores of the students' goals

Scores of the eiken B53**

Scores of self-efficacy A4A3*

**p<.01; *p<.05

may have positive attitudes toward learning English due to setting more appropriate goals
than what they had set in the pretest. It can be thought that they may be able to understand the
importance of setting goals to promote their English skills. As mentioned above, the better
their goal scores were, the better eiken scores they obtained. It may be said that the 1% graders
in this school should have set concrete goals as one of indexes which shows the positive
direction students should move toward. In the posttest, the relationship between students
goal scores and self-efficacy is also examined. The correlation coefficient between them is
0.43 (p<0.05), which aso shows a medium correlation (see Table 15). This means that the
students with goals appropriate enough to meet three criteria tend to obtain the good scores
for self-efficacy of English study.

3.4.3 Comparison of the pretest with the posttest

3.4.3.1 The Eiken and self-efficacy
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The eiken scoresin the posttest are by far better than those in the pretest. The average
eiken scoreis 8.7 in the pretest and 11.9 in the posttest. When students took the pretest, they
were not experienced enough to get good eiken scores. Some students had never learned
English, and few knew even how to write the letters of the alphabet. As shown in Table 16,
the average score on the self-efficacy scale about daily lives and the total score in the posttest
are lower than that in the pretest, while thereis little difference in the average of scores for
self-efficacy about English study between the pretest and the posttest. This suggests that the
students may become less confident in doing various things at school, including studying,
club activities and communicating with peers. According to this, they may feel themselvesto
have only small prospects for school life in the next two years despite the fact that they were
eager to do everything at the beginning of the academic year. Students who obtain lower
scores of the self-efficacy scale may not be able to visualize themselves doing their best at

things in school life, even after self-reflection. Asfor self-efficacy about English study,

Table 16

Comparison of the pretest with the posttest of scores of self-efficacy scale

Scores of self-efficacy scale

Students’ daily lives English study Total

Pre-test Post-test Pre-test Post-test Pre-test Post-test

Students
531 49.1 50.0 50.5 103.0 99.7
in 2010
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however, some students who have improved their English skills can obtain higher scores on the
self-efficacy scale, and others who have not improved obtain lower scores on it, despite the
positive gap in the average score on the self-efficacy scale about English study between the
pretest and the posttest. The students with good eiken scores may become motivated, while those
with low scores may become discouraged, which can be said that the gap between self-efficacy
in the pretest and that in the posttest widens and the gap between the eiken scoresin the pretest

and in the posttest also widens (seein Table 17).

Table 17

Comparison of the standard deviation of self-efficacy and the eiken in the pre test with that in

the posttest
Standard deviation
Scores of the eiken Scores of the self-efficacy scale
Pretest Posttest Pretest Posttest
Students
3.87 5.22 9.39 10.44
in 2010

Asshown in Table 18, the correlation coefficient between the eiken scores and self-
efficacy (total) isalittle higher in the pretest than in the posttest. Asfor students' daily lives, the
correlation coefficient of the posttest is much higher than that of the pretest. This means that the
students have been able to accomplish various things (including English study), at school or at
home, they are required to do as JHS students. They have also experienced alot at school over
the last 9 months. However, the correlation coefficients of English study do not largely change.

Theoneis 0.31 (p<0.01) in the pretest and 0.32 (p<0.01) in the posttest, which both show weak
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Table 18
Comparison of the pretest with the posttest in the correlation coefficient between the elken

scores and self-efficacy

Correlation coefficient

Eiken scores Students’ daily lives English study Total

Pretest Posttest Pretest Posttest Pretest Posttest

Students
0.17 0.22F 0.31** 0.32** 0.26* 0.28*
in 2010

**p<.01; *p<.05; T p<.10

correlations. This reveals, as mentioned above, that a gap between the students with high eiken
scores and those with low scores may widen. In the pretest the correlation coefficient suggests
students’ aptitude and interest in foreign languages or language activities like the subject of
Japanese language in elementary school. Meanwhile, the nature of the correlation coefficient
may be different in the posttest. It may show students' positive attitude toward studying English
or their eagerness towards it aswell as their aptitude or interest. That isto say, students who
achieve good performance in lessons can obtain high scores on the self-efficacy scales, which
enables them to become motivated to study English. It shows a positive spiral. On the other
hand, students with bad performance end up with having low scores on the self-efficacy scale,
which leads them to becoming discouraged. They would become less and less confident in
learning English, and as aresult they might come to hate studying English. It shows a negative
spiral.
3.4.3.2 The Eiken and the Goal setting

Asshown in Table 19, the correlation coefficient between eiken and goal scoresis better

in the posttest (r=0.43, p<0.05) than in the pretest (r=0.28, p<0.05). Thereisaweak correlation
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Table 19
Comparison of the pretest with the posttest in the correlation coefficient between the eiken

scores and goals

Correlation coefficient

Pretest Posttest

Studentsin 2010 .28* A3*

*p<.05

in the pretest, while there is a medium correlation in the posttest. This reveals that many
students may become convinced that setting appropriate goalsis beneficial and achieving
these goals makes them motivated to study English, which may lead the students to obtaining
higher eiken scoresin the posttest than in the pretest.
3.5 Summary of Chapter 3

My main research suggests the following points:
First, over aperiod of 9 months 1% graders of this school improved English skills according
to the results of the elken (8.7 — 11.9). The growth is significant (t=-3.764, p<0.01).
However, the gap between the students with good scores and those with bad scoresis likely
to widen. According to the result which shows little difference in the scores of self-efficacy
about English study (0.31—0.32, Table 18), it can be said that students with good scores are
motivated to study English, while students with bad scores are demotivated, in spite of the
fact that their eiken scores are higher in the posttest than in the pretest. The improvement of

the eiken scores was expected to increase the number of students who are motivated to study
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English. However, the low growth of self-efficacy about English study (0.31—0.32) suggests
that thisis not the case.

Second, self-efficacy about daily lives becomes higher after 9 months, while that
about English study becomes subtly higher (0.31—0.32). As a JHS student who is said to be
in atransition period from a child to an adult, he or she can gain competence at many things
by experiencing alot at school since entering JHS, which is apparent in the growth of self-
efficacy about daily lives. On the other hand, JHS students may become less and less
confident in studying English after receiving low scores or grades or by comparing
themselves with their peers, despite some approaches teachers employ in order to heighten
their self-efficacy. Thusit seems apparent that it takes much more time for self-efficacy about
English study aswell asdaily livesto be improved.

Third, some students may be able to understand the importance of setting their goals,
which leads to the growth of the correlation coefficient of eiken and goal scores (0.28—0.43).
It can be said that moving toward their goals through modifying them after setting
appropriate goals make students get motivated to study English hard, which enables them to

get good scores on the eiken.



Motivating Japanese Junior 45

Chapter 4

Self-efficacy Scale

4.1 Classification of the Question Itemsin the Self-efficacy Scale

The itemsin the self-efficacy scale should be analyzed in detail in order to understand

how each item isrelated to the growth of the students’ eiken. In particular, the growth of

correlation coefficient in the eiken and self-efficacy scores between the pre- and posttests and

the growth of the average score of self-efficacy in each item are researched. The same self-

efficacy scales were used when the 4 tests were conducted (the pilot pre- and posttestsin

2009, and the main pre- and posttestsin 2010). The self-efficacy scale includes 14 question

items (seein Table 20).

Table 20

14 question items in self-efficacy scale

1 | do not think that | will try to take the 3" grade test of the eiken because it has a

difficult interview test in it.

2 When | study for English exams, | feel rewarded for aiming to raise 10 to 20

points in my score rather than for aiming to raise it only 5 points.

3 | am the kind of person who makes an effort to achieve my numerical target of for
exams.
4 | am the kind of person who continues to do my best to pass eiken even if | fail it

once.
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5 My performance on atest of reading-aloud test was not so good. | am the kind of
person who attributes my failure not to lack of effort but lack of competence.

6 | am the kind of person who makes an effort to get the better scores on the end-
term exam than on the mid-term one.

7 | have classmates who are my role models because their pronunciation is good.

8 My English teacher has once encouraged me to study English, saying, “Y ou can
doit.”

9 My English teacher has once praised mein terms of my attitude toward studying
English.

10 My English teacher teaches me that it isimportant not to compare my test scores
with my friends’, but to recognize how much progress | make when | study English.

11 I lose my motivation to study English by feeling stressed when | can not
understand.

12 | can visualize how to study in order to improve my English skills.

13 | can predict that my English test score will improveif | do my best to study it at
school or a home.

14 | can understand what motivates me to study English hard.

They can be classified into five categories in terms of conception of self-efficacy as follows:

“causal attribution”, “ setting a higher goal”, “visualizing success scenarios’, “ perseverance”

and “socia moddl”.

4.2 Analysis of 5 Categories
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4.2.1 Causal Attribution

In my words, “causal attribution” means that people with low self-efficacy attribute

the cause of their failure to their lack of competence, while those with high self-efficacy

attribute it to their insufficient effort or their wrong choice of learning strategies. Questions 5

and 6 are about causal attribution. In the pre- and posttest, the correlation coefficient between

guestions 5& 6 and the scores for the eiken or total self-efficacy scores for English study is

shown below (Table 21).

Table21

Correlation coefficient between “ causal attribution” and the eiken or total of the self-efficacy

scale about English study

Correlation coefficient

Total score on the self-efficacy cale Eiken scores
Total score of Pretest Posttest Pretest Posttest
guestions5 & 6 814** .760** .281* .300*

**p<.01; *p<.05

The correlation coefficient between the total scores and questions 5 & 6 shows a high

correlation. It can be said that students who attribute their failure to lack of effort tend to have
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high self-efficacy. Asfor the relationship between the elken and causal attribution, however,

alittle correlation is shown.

4.2.2 Setting a Higher Goal

In my words, “setting a higher goal” means that self-efficacy is promoted if students

with ahigher goal can achieve their goals. “ Setting a higher goal” refersto questions 1, 2 & 3.

Asshown in Table 22, the correlation coefficient between those questions and the total self-

efficacy scores shows a high correlation both in the pre- and posttest. The students with a

higher goal tend to have strong self-efficacy. They may be able to recognize the importance

Table 22

Correlation coefficient between “ setting a higher goal” and the eiken or total of the self-

efficacy scale about English study

Correlation coefficient

Total score on the self-efficacy cale Eiken scores
Total score of Pretest Posttest Pretest Posttest
guestions
707** .806** 132 .260*
1,2&3

**p<.01; *p<.05
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of setting a higher goal during the period between the pre- and posttest because the

correlation coefficient is stronger in the pretest than in the posttest.

4.2.3 Visualizing Success Scenarios

In my words, “visualizing success scenarios’ for students means visualizing themselves

achieving their goals or studying very hard to accomplish their aim. “Visualizing success

scenarios’ includes questions 12, 13 & 14. The relation between the total scores of self-

efficacy about English study or the three questions and the eiken is shown below in Table 23.

The correlation coefficient between the three questions and the total scores for self-efficacy

about English study is high, while the one between the three questions and eiken scoresis not

strong.

Table 23

Correlation coefficient between “ visualizing success scenarios’ and the eiken or total of the

self-efficacy scale about English study

Correlation coefficient

Total score on the self-efficacy scale Eiken scores
Total score of Pretest Posttest Pretest Posttest
guestions
793** .836** 277* .290*
12,13 & 14

**p<.01; *p<.05
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4.2.4 Perseverance

In my words, “perseverance” refersto students' abilities to control anxiety or stress

and to continue making an effort until they achieve their goals. Questions4 & 11 are included

in this category. The relation between the questions and the total scores for English study isa

little weak compared with the other three categories.

Table 24

Correlation coefficient between “ perseverance” and the elken or the total of the self-efficacy

scale about English study

Correlation coefficient

Total scores on the self-efficacy scale Eiken scores
Total score of Pretest Posttest Pretest Posttest
questions 4& 11 .661** 122%* 202 .245*

**p<.01; *p<.05

4.2.5 Social Models

In my words, “social models’ refersto the people in students’ lives such as peers,

teachers, parents, relatives and coaches who continue to do their best to accomplish their own

goals, and so encourage students to study English or teach the importance not of

competitiveness but of making an effort. Questions 7, 8, 9 & 10 areincluded in “ social
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models’ (see Table 25). The relation between the 4 questions and the total scoresisrelatively

strong. The growth for “social models’ in self-efficacy is found during the period between

the pre- and posttests because the average score of 13.38 in the pretest and 15.54 in the

posttest are significant (t=-6.003, p<0.01) in the T test, which shows that students may be

able to recognize that it isimportant to have social models or discover the existence of social

models around themselves.

Table 25

Correlation coefficient between “ social model” and the eiken or total of the self-efficacy

scale about English study

Correlation coefficient

Total score on the self-efficacy scale Eiken scores
Total score of Pretest Posttest Pretest Posttest
guestions
T75%* .833** .256* 190
7,8,9& 10

**p<.01; *p<.05

4.3 Summary of Chapter 4

According to Table 26, in the two categories of “causal attribution” and “visualizing

success scenarios’, the relation between the categories and the eiken scoresis stronger in the
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pretest than in the posttest. The correlation coefficients between them both in the pre- and

posttests show weak correlations. These suggest that it can be considered that students with

good scores can improve their English performances by promoting “causal attribution” and

“visualizing success scenarios’ in self-efficacy in the duration of the April to December

period. “ Setting a higher goal” and * perseverance” may be also related to the growth of

English performance as they show aweak coefficient only in the posttest. Growth for “social

model” is observed. This could be related to approaches applied in English lessons

Table 26

List of the correlation coefficient between the five categories and the eiken

Correlation coefficient

Visualizing
Causd Setting a
SuCCess Perseverance Social mode
attribution higher goal
scenarios
Pre Post Pre Post Pre Post Pre Post Pre Post
Eiken .281* .300* .132 .260* 277 .290* 202 .245~ 256* .190
*p<.05

including writing comment sheets after lessons, setting goals at the beginning and end of the

academic year or listening to teachers’ comments when exams are returned.
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Asshown in Table 27, only the “social model” category shows the positive growth

between the pre- and posttest, which means that students may have acquired social models,

including their peers and their teachers, they desire to emulate. It is thought that the students

might have come to view their peers as social models by communicating with each other or

by seeing them performing in various activitiesin their daily lives aswell asin English

lessons.

Table 27

List of averages for the five categories of the self-efficacy scale about English study

Average of self efficacy about English study

Visualizing
Causd Setting a higher
SuCCess Perseverance Socia mode
attribution goal
scenarios
Pre Post Pre Post Pre Post Pre Post Pre Post
3.97 3.83 381 3.56 3.64 3.29 353 3.40 3.34 3.89

Thus they might have accepted their teachers as social models by exchanging words in their

comment sheets, which may lead to establishing appropriate relationships between students

and teachers.
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Conclusion
This thesis examines how the growth of self-efficacy positively affects Japanese JHS
students' English performances. It is also discussed that setting agoal has a positive impact
on students' self-efficacy and English performance. It is suggested that students would be
motivated to study English harder and their performance would be better if their efficacy was
heightened by some measures.

In chapter 1 the results of aliterature survey are discussed. Regarding self-efficacy,
Bandura claimsthat it is crucial to understand its definition, saying that self-efficacy is
peopl€’ s beliefs about their capabilities of achieving things and about their outcome
expectancy. People with high self-efficacy tend to challenge difficult tasks and work
persistently to accomplish them. They can have high confidence after they overcome
difficulties. The confidence produces better performance. Bandura (1994) states that “a
strong sense of efficacy enhances human accomplishment and personal well-being in many
ways’ (p. 71). He also insists that self-efficacy consists of four main sources: mastery
experiences, vicarious experiences, verbal persuasion and physiological states. It isthought
that a strong sense of self-efficacy is built in people’ s mind. Furthermore, self-efficacy
involves four major processes, including cognitive processes, motivational processes,
affective processes and selection processes. Self-efficacy is activated through these four
Processes.

In addition, in chapter 1, the goal setting theory claimed by Locke and Latham (1990)

isalso explained. It is said that setting a goal enhances motivation. The goal setting theory
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explains how setting a goal makes peopl€e’ s performance higher. People achieve high
performance by setting goals that have three major criteria: “ specific”, “achievable or
proximal” and “mastery rather than performance.” Locke and Latham have been attempting
to improve learners motivation by integrating the goal setting theory and self-efficacy, which
led the author to introducing self-efficacy and goal setting theory into the JHS motivation
field.

A pilot study is explained in chapter 2. It consists of two tests: a pre- and posttest. The
pretest was conducted in January, 2010, consisting of the eiken test in January, 2009, a self-
efficacy scale and setting a goa for English study: the posttest was conducted in March, 2010,
using the eiken in June, 2009. The subjects are 1% graders (N=60) in a JHS in Matsusaka city,
Mie prefecture. The purpose of the pilot research is to examine the differences in scores on
the eiken and self-efficacy scale between students who are encouraged to improve self-
efficacy in English lessons (the experimental group) and those who are not (the control
group). There are specific approaches applied in order to heighten students' self-efficacy
between the pre- and posttest. They include “ comment sheets’, “alot of pair activities’ and
“teachers’ consultation with students’, which affect students efficiently during the short
duration of the January-March period. As aresult, the experimental group’s correlation
coefficient between scores on the eiken and the self-efficacy scale in the posttest is stronger
than that in the pretest. In the same way, the correlation coefficient between eiken scores and

the goal setting is stronger. According to these results, it is suggested in the pilot study that
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self-efficacy and goal setting have positive influence over enhancing students' performance
for English study.

In chapter 3, the main research is described in detail. Its purpose is to examine the
differences in scores on the eitken and self-efficacy scale as well asin scores on the elken and
goal setting, which lead to showing the growth of performance and self-efficacy. The main
research also includes a pre- and posttest similar to the pilot study. The pretest was conducted
in April, 2010, using the eiken in October, 2009, while the posttest was conducted in
December, 2010, using the eiken in October, 2010. The subjects are 1% graders of a JHS (N=
72) in Matsusaka city, Mie prefecture. In order to heighten students' self-efficacy, some
measures are applied including “comment sheets’, “alot of pair activities’ and “teachers
consultation with students” during the period between the pre- and posttest. The eiken scores
in the posttest (M=11.8) were an average of 3.15 points higher than those in the pretest
(M=8.65). The T-test shows that the difference of the two average eiken scores, in significant
(t=-3.764, p<0.01), which signifies the growth of students English performances.
Furthermore, the correlation coefficient between eiken and self-efficacy scores in the posttest
(r=0.32, p<0.05) is alittle stronger than that in the pretest (r=0.31, p<0.05). It is clear that the
growth of self-efficacy has a positive impact on students’ English performance. The
correlation coefficient of goal setting and eiken in the posttest (r=0.53, p<0.01) is higher than
that in the pretest (r=0.43, p<0.01), which suggests that setting appropriate goals may have a

positive impact on students' performances.
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Chapter 4 examines which items of the self-efficacy scale strongly influence over the
growth of students performances and which items increase between the pre- and posttest.
The 14 questionsin the self-efficacy scale are classified into 5 categories in terms of
conception of self-efficacy such as: causal attribution, setting a higher goal, visualizing
success scenarios, perseverance and social model. The correlation coefficient between elken
scores and causal attribution is alittle stronger in the posttest (r=0.30, p<0.05) than in the
pretest (r=0.28, p<0.05), and the one between eiken scores and visualizing success scenarios
isalso alittle stronger in the posttest (r=0.29, p<0.05) than in the pretest (r=0.28, p<0.05).
For all other items, no strengths of correlation coefficient are found. According to this, the
growth of the scores of the self-efficacy scale in two categoriesis thought to be related to the
growth of eiken scores, that is, the growth of English performance. Only in the social model
category is the average score higher in the posttest (M=3.89) than the pretest (M=3.34). The
T-test proves that the difference of the two tests are significant (t=-6.003, p<0.01). This
shows that students not only become conscious of the existence of social models but also
strongly desire to emulate their models, including peers, teachers and parents, which enables
the students to improve English performance. Some measures are applied to the students by
English teachers, but it is only the category of social model in which the average score grows.
The measures taken by teachers may directly affect students’ acquisition of social models,
while they may not influence other categories. Approaches applied to the students include

comment sheets, alot of pair activities and teachers consultation with students - all of which
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may be seen as being connected with the social model category. In other words, other
measures must be taken to the students in order to improve the overall self-efficacy.

It isvery difficult for students and teachers to increase the overall self-efficacy in the
time frame of ayear because it takes much more time to heighten it. Moreover, in the current
school system there are alot of things that may weaken students’ self-efficacy, such as
teachers scolding severely in order to keep discipline in classrooms and students losing self-
esteem by looking at their score paper or by comparing and competing with their peers. It is
thought that removing some of the many obstacles to devel oping self-efficacy would help
studentsimproveit.

In thisthes's, solid research was carried out and many things can be learned from it.
In recent years English teachers have been asked to grow students who use English as a tool
and speak it confidently and bravely in front of many people in an international community.
The very small but important first step in realizing this for studentsis to like studying English.
They think that English isimportant, but they do not like studying it. Sometimesit is
considered that making students like the language is English teachers mission. Various
measures to enhance self-efficacy and the goal setting can help students study English both at
school and at home. It is hoped that this research can contribute greatly to helping English

teachers have English lessons actively.
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Appendix 1
Questionnaire of Motivation (Japanese)

BODORLRICET BT 7 — b B RK
(B DORFELICHRDITVEFRIZOZ DT T EEIW,)

1. BELWARLES Z LRk L X5 L BEbn

tTHR) LB EBhEELABL  HFYEDRL  Fok(BhEL
A A

2. BEEFEITNTEWVIZI BBV H 3

tTHhh BLBd  EBREBLABL  BFYRL  Fok(RD
T M

3. Vot VEEENTIEOERTEDETENTEH44T7THD

ETHHTHED  PPHTEESD  EBDEHVARL HEYHTHELHL Fok( HTHEIHL
N S M M

4. REELTHRICET, BHERIT TCESLICHRL A T THD

ETHHTHED  POHTEESD  EBnEHVARL HEYHTHELHY For(HTHEIHL
N S M M

5. REQLU7ZRE, [BHARREPORM LT, | BT, TBERITIXFREER, | &
HoTLES

tTHE) DLBY  EBBEBLABL  HFYELEL  Fok(BHEL
I B
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6. RELTDLITSIHELDTEANTHILERHDTLEI XSS THD

ETHHTHED  POHTEESD  EBHnEHVARL HEYHTHELHL Fot( HTHEIHL
N S M M

7. BEIZLTWVWAARKE - BENWND

2 NALWS TANG  EbnEbDABL  REAEVEL  Fok(LED
A A

8. MAEEHRLLI LTHLEL, [DRECIIENSTEENBHSD,] LSEEZIT
TEBRITTINDARND

2 NALWS TANG  EBpEHLABL  REAEVEL  Fok(LED
A B

9. BHOZ LEZIEFHDTINDIRAN (R#EH. BlR. tE, BOXERLY) 5

2 NALWS TANG  EBnEbLABL  REAEVEL  Fok(LED
A S

10. BAWMEELTWARA ((R#EE., BR. K&, BOEAERY) oFic, TAIZED
X0 HREnmMETAIENREL, ] EBZ TS NBEANRNDS

2 NALWNS TARWS  EBbEABL  BEAEDGL  For( gD
A

11. APVLARTEESTEEMZEZLTCLEIZ LN D

tTHhh BLBd BB BFYRL  Fok(RDL
T M
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12. ES5TNIEESRREIT D0, AL A A=V 5

Bo2YHilth  ALEHS  EbnEtLABL  HEVHHEL  Tor(HHEL
N S SN S

13. BOBDEBALELEIWIHBBEBIHANTHATE S

BoEYPETEH  HLFPETED  EBoELDARL HFY FRTERL Tt FETERL
AN S

14. ErTHIERHIENRHZ I, BTy

£nmd Dbhd  EBLETVARL HTYDILRL  Fok(hhbhL
A B B
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HEORDIRIWCETEZT v 7r— b BERAK
(B DORFELICHRDITVEFRIZOZDIFT T EEW,)

1. RO SHROBBRIIEER Do THLZI)ZROTHRERL L 5 LB

tTHR) LB EBhEELABL  HFYEDEL  Fok(EhRL
A A

2. TAMDRESRT vy 72EET LD, E58RB10R~208T7 v 7%2BELT
FERT BIE D B3R BNAH B
AET DLHd  ErbEDVREL  HEYED Fo1( R
AN A N

3. TRAMNCHEOREEZRDILL, TOREBBLTHENTEZA T THS

ETHHTRED  POHTIEESL  EBnEHDALRL HEYHTHELHL Fok(HTHESHL
A IS B A

4. ERIZEDL THOROERTIIZNS S EENZHMIT TSI DITHRD ZA T THD

ETHHTRED  POHTIEES  EBnEHDALRL HEYHTHELHL Fok(HTHESHL
A IS B A

5. ERDOT A MBI RERZDE VB hotz, BMBRRE-T=DTidA<.,
BMIEELZFICHL RO FREPRWEE-STLED

LT3 LB EBREBLABL  HFYBLEL  Fok(BHEL
A B
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6. 7 A P CREBEP->T-OHEKRT A P TIRRZIZIZIRVWREZERA S BT H %
AT THD

ETHHTRED  POHTIEESL  EBnEHVALRL HEYHTHELHL Fok(HTHEHHL
A IS B A

7. HEOREEREPEFT, BRBLEDABRTLNZ RS> THIZNVE B o THBE AR ND

2 NALWS TANG  EbnEbDABL  REAEVEL  Fok(LED
A A

8. WEDEAENEFBOMMODOZ LT (bR RrbTES,] EWMELTINEZLERHS

e H4 BLBd  EbnEbLARL  BFYRL  Fok(RD
N S B

9. WEORENIGEDZ L THRZBDTINDE I LBHD

e H4 BLBd  EbnEbLARL  BEYRL  Fok(RD
N S B

10. WFEOEAIIXEEZFEETHI LT, MDA LHRBZDTIX AR BN ENEITRTL
DEBRLTWEIDPDBKRENZE, | EWHZEEHITIND

@S 5% BLpd  EbnEbLABL  BFEYRL  Fok(RD
T S B

11. BBEBOBENGLOLRVERA R LAFRBRLETROAEN R RoTLED

tTHHh BLpd  EbnEbLABL  HFYRL  Fok(RD
T S B
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12. E5VS8RETIIIEDOEEIB LR DDNHEDOHF TS, A—VTED

ETHTES DUTED  EBnEILAAL  BEYTERL  FTok(TERL
I

13. RFEOLEEROMMSLT A MR ZTEENIIT A PORENR LN L FPHETED

ETHTES DUTED  EBnEILAAL  BEYTERL  FTok(TERL
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Appendix 2
Questionnaire for Motivation (English Translation)

Questionnaire for motivation about a daily life
(write a circle to the number you agree with.)

1. I do not think that I want to try what is tough for me.

strongly agree agree  neitberageenordigree  disagree  strongly disagree
N RS SR

2. The higher goal I have, the more I want to try it.

strongly agree agree  neitherageenordiagree  disagree  strongly disagree
N RS SR

3. I am the sort of person who continues to make my effort to accomplish a
goal after I set it.

strongly agree agree  netherageenordisagree  lisagree  strongly disagree
N R S

4. I am the sort of person who does my best to continue to make an effort
even if I fail it once.

strongly agree agree  neitberageenordiagree  disagree  strongly disagree
N R S

5. I attribute my failure not to lack of efforts but to lack of competence.

strongly agree agree  neitherageenordiagree  disagree  strongly disagree
N R S
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6. I am the sort of person who give up making an effort at once if I fail.

strongly agree agree  neitherageenordigree  disagree  strongly disagree
N R SR

7 . T have social models who I want to be.

morethantwo  atleastone  Idonotknow  veryfew none
S

8. I have the person who tells me with encouragement, “You can do it”, when
I set a goal.

morethantwo  atleastone  Idonotknow  veryfew none
N R S

9. I have social models who praises me.

morethantwo  atleastone  Idonotknow  veryfew none
N R S

1 0. I have social models who teach me that it is important for me to
improve myself rather than to win someone.

morethantwo  atleastone  Idomotknow  veryfew none
AR I S

1 1. I often think negatively because of a lot of stress.

strongly agree agree  neitherageenordiagree  disagree  strongly disagree
N R S
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1 2. Ican visualize how I will succeed.

strongly agree agree  neitherageenordigree  disagree  strongly disagree
N R SR

1 3. I can predict outcomes when I make an effort.

strongly agree agree  neitberageenordiagree  disagree  strongly disagree
N R S

1 4. Iknow how I get motivated.

strongly agree agree  neitberageenordiagree  disagree  strongly disagree
N R S




Motivating Japanese Junior 72

Questionnaire for motivation about English study
(write a circle to the number you agree with.)

1. I do not think that I will try to take the 3rd grade test of eiken because it
has a difficult interview test in it.

strongly agree agree  netherageenordisagree  lisagree  strongly disagree
N R S

2. When I study for English exams, I feel rewarded for aiming to raise 10 to 20 points

rather than for aiming to raise only 5 points.

strongly agree agree  neitherageenrdiagree  disagree  strongly disagree

3. I am the kind of person who makes an effort to achieve my numerical target of
exams.
strongly agree agree  neitherageenordisagree  disagree  strongly disagree

N S SR

4 . T am the kind of person who continues to do my best to pass the eiken even if I fail it

once.

strongly agree agree  netheragreenordisagree  lisagree  strongly disagree
N RS S

9. Aperformance on a test of reading aloud is not so good. I am the kind of person who

attributes my failure not to lack of effort but lack of competent.

strongly agree agree  neitherageenordiagree  disagree  strongly disagree
N R S
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6 . Iam the kind of person who makes an effort to get the better scores of the end-term

exam than of the mid-term one.

strongly agree agree  netherageenordisagree  lisagree  strongly disagree
N RS S

7 . Thave classmates who are my role model because their pronunciation is good.

morethantwo  atleastone  Idonotknow  veryfew none
N R S

8. My English teacher has once encouraged me to study English, saying, “You can do
it.”

many times ~ severaltimes  Tdonotknow  few times none
A I B

9. My English teacher has once praised me in terms of my attitude toward studying
English.

many tmes ~ severaltimes  Tdonotknow  few times none
I I B

1 O. My English teacher teaches me that it is important not to compare with my
friends about test scores, but to recognize how much progress I make when we

study English.

many times ~ severaltimes  Tdonotknow  few times none
A I B
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1 1. Iget demotivated to study English by feeling stressed when I can not understand.

strongly agree agree  netherageenrdiagree  lisagree  strongly disagree
N S N S

1 2. Ican visualize how to study in order to improve my English skills.

strongly agree agree  neitberageenordigree  disagree  strongly disagree
N RS SR

1 3. Ican predict that my English test score will improve if I do my best to study it at

school or at home.

strongly agree agree  netherageenordisagree  lisagree  strongly disagree
N R S

1 4. Ican understand what motivates me to English study hard.

strongly agree agree  netherageenordisagree  lisagree  strongly disagree
N R S
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Answer Sheet

[About Motivation of Daily Lives]

1 2 3 4 5
6 7 8 9 10
11 12 13 14

[About Motivation of English study]

1 2 3 4 5
6 7 8 9 10
11 12 13 14

[Goal for My English Study]

Grade ( ) Name ( )
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Read the following instructions before answering this questionnaires.

1. The questionnaires are used to study how English lessons or English
performances affect your motivation or self-efficacy. (These are not used for
other purposes.)

2. These questionnaires have nothing to do with scores. Answer them freely.

3. After writing a circle to the numbers in the questionnaires, copy the in the
answer sheet.

4. The questionnaires are divided into two groups: “motivation about daily
lives” and “motivation about English study”. The former involves questions
about your personality, belief and aim, while the latter involves those about
English lessons, your attitudes or feelings towards English study and a goal.
The questionnaires have some similar questions, but you answer them
without worry about that.

5. Answer the questions honestly.

6. You are encouraged to avoid answering 3. “I do not know.” or “Neither

agree nor disagree. If vou could not decide any, you might write a circle to 3.

7. This 1s the example. In case of a question, “I am not the sort of person who
1s cowardly.”, you can choose the options 1~5.

strongly agree agree  netherageenordiagree  cisagree  strongly disagree
R A AN

You can write a circle to 5. if you think that you are cowardly. You must write

a circle to 1. if you do not think that your are cowardly. You need to write a
circle to 2 or 4 after you consider seriously whether you are more cowardly or
less if you can not decide any. You may write a circle to 3. only when you
never dicide it.

8. There is a space for you to write a goal of English study. Please write your
goal of English study (this academic year) in detail.

(good examples)

- Passing the eiken 4th grade
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Obtaining more than 70 points in the end-term exam

Handing out my homework on a stated day.

Studying English for more than half an hour.

Never failing to listen to a radio conversation program “kiso 1”

Making an effort to be able to understand teachers’ English instruction

Translating an English song into Japanese at home

Remembering all of the irregular verbs’ past tense in the textbook

Making it a rule to read aloud sentences in the textbook at home
(bad examples)

Doing my best

Making an effort

Studying for exams

Listening to teachers talking
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